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1. INTRODUCTION

Islamic educational institutions worldwide face the critical challenge of delivering high-quality
academic instruction while simultaneously nurturing strong moral character rooted in Islamic values.
Effective management is paramount to achieving this dual objective, yet there remains a need for
empirically grounded insights into practical strategies that succeed within these unique contexts. The
complex interplay between leadership styles, institutional culture, pedagogical approaches, and
student outcomes requires careful examination. This research addresses this gap by investigating
specific management practices within Islamic schools, focusing on identifying effective strategies that
demonstrably enhance both learning quality and the holistic development of student character,
providing actionable knowledge for practitioners (Frontiers in Education, 2023).

This study is framed by Transformational Leadership Theory and Bandura's Social Cognitive
Theory to understand how management influences educational outcomes. Transformational leaders
are hypothesized to shape the school environment by articulating a compelling vision, acting as role
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models embodying Islamic values, stimulating intellectual curiosity, and providing individualized
support. This leadership fosters a specific socio-cognitive context where, according to Social Cognitive
Theory, students develop academic competence and character traits through observation, modeling,
and reinforcement. Crucially, leadership practices influence the development of student academic and
moral self-efficacy, key predictors of successful learning and ethical conduct within the school setting
(Bandura, 2024).

The primary aim of this research was to identify and analyze effective management strategies
employed in Islamic educational institutions that contribute positively to both learning quality and
student character development. Utilizing a mixed-methods approach combining qualitative case
studies with quantitative surveys, the study explored the relationship between transformational
leadership behaviors, school climate, management practices, and measurable student outcomes
including academic achievement, self-efficacy, and pro-social behavior. This investigation sought to
provide nuanced, evidence-based recommendations for school leaders seeking to optimize their
management approaches for holistic student growth within the specific framework of Islamic education
(ResearchGate, 2024).

Transformational Leadership Theory posits that leaders inspire and motivate followers to achieve
extraordinary outcomes and develop their own leadership capacity. Applied here, it suggests that
principals and administrators who exhibit transformational qualities can foster a shared vision for
enhancing both academic quality and Islamic character formation among staff and students. Their
ability to articulate values and inspire commitment is central to implementing sustainable
improvements within the school's specific religious and cultural context (Frontiers in Education, 2023).

The core components of transformational leadership—idealized influence, inspirational
motivation, intellectual stimulation, and individualized consideration —provide specific lenses for
analysis. Idealized influence relates to leaders acting as role models embodying Islamic values.
Inspirational motivation involves articulating a compelling vision for educational excellence and
character strength. Intellectual stimulation encourages innovative approaches to teaching and problem-
solving, while individualized consideration focuses on recognizing the unique needs and potential of
each teacher and student within the Islamic educational setting, fostering a supportive and
developmental climate (Frontiers in Education, 2023).

Complementing leadership theory, Bandura's Social Cognitive Theory offers insights into student
character development. This theory emphasizes that learning, particularly social behavior and
character traits, occurs within a social context through observation, imitation, and modeling. Within
Islamic schools, students learn ethical conduct and values not only through direct instruction but also
by observing the actions of teachers, administrators, and peers who model desired Islamic principles.
The environment created by school management significantly influences the models available and the
reinforcement of specific behaviors (Bandura, 2024).

A key element of Social Cognitive Theory relevant to both learning quality and character is self-
efficacy, an individual’s belief in their capacity to execute behaviors necessary for specific performance
attainments. In Islamic education, fostering high academic self-efficacy can improve learning outcomes.
Simultaneously, nurturing moral self-efficacy —the belief in one's ability to act ethically and uphold
Islamic values, even when faced with challenges —is fundamental for robust character development.
Effective management strategies should aim to build this confidence in students through mastery
experiences and positive reinforcement (PMC, 2021).

Integrating Transformational Leadership and Social Cognitive Theory provides a robust
framework. Transformational leaders shape the school environment, influencing the models students
observe (Bandura, 2024). By fostering a culture of high expectations, intellectual curiosity, and strong
Islamic values (Frontiers in Education, 2023), leaders create conditions where students develop
academic competence and positive character through observation, practice, and growing self-efficacy.
Effective strategies, therefore, involve leaders consciously cultivating an environment that supports
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these interconnected cognitive and social processes, aligning management actions with developmental
goals for holistic student growth (ResearchGate, 2024). Integrating Transformational Leadership and
Social Cognitive Theory provides a robust framework. Transformational leaders shape the school
environment, influencing the models students observe (Bandura, 2024). By fostering a culture of high
expectations, intellectual curiosity, and strong Islamic values (Frontiers in Education, 2023), leaders
create conditions where students develop academic competence and positive character through
observation, practice, and growing self-efficacy. Effective strategies, therefore, involve leaders
consciously cultivating an environment that supports these interconnected cognitive and social
processes, aligning management actions with developmental goals for holistic student growth
(Leithwood & Jantzi, 2006). Accordingly, this research aims to identify, analyze, and formulate
empirically supported management strategies that enhance both academic quality and Islamic
character development in Islamic educational institutions.

2. METHODS

Research Design and Approach

This study employed a mixed-methods research design, integrating qualitative case studies with
quantitative surveys and data analysis. This approach was chosen to provide both depth and breadth
in understanding the complex interplay between management strategies, leadership styles, learning
quality, and character development within Islamic educational institutions. The comparative case study
element allowed for in-depth exploration within specific contexts, while the quantitative aspect
facilitated the identification of broader patterns and correlations. This methodological integration
aligns with the theoretical framework by enabling the examination of transformational leadership
processes (qualitative) and their measurable impact on student outcomes influenced by the school's
socio-cognitive environment (quantitative). The qualitative phase utilized an interpretive case study
approach within purposefully selected Islamic schools known for innovative management or strong
reputations in character development. This involved semi-structured interviews with principals,
teachers, and focus groups with students to explore perceptions and experiences related to leadership
practices, school culture, and the implementation of specific strategies aimed at enhancing learning and
character. Observations of classroom interactions and school activities were also conducted to
understand how leadership translated into practice and how the environment facilitated observational
learning and modeling, consistent with Social Cognitive Theory. The goal was to capture rich,
contextualized data on effective management mechanisms.

Concurrently, the quantitative component involved the administration of validated survey
instruments to a larger sample of administrators, teachers, and students across participating
institutions. These surveys measured perceptions of transformational leadership behaviors, school
climate, academic self-efficacy, moral self-efficacy, and reported engagement in pro-social behaviors.
Additionally, secondary data such as standardized test scores, attendance records, and disciplinary
incident reports were collected where available. This quantitative data provided measurable indicators
of learning quality and character development, allowing for statistical analysis to examine relationships
between leadership styles, management strategies, and student outcomes, complementing the
qualitative findings.

Participant Selection and Institutional Context

Participant selection began with the purposeful identification of six Islamic educational
institutions for the in-depth case study phase. Selection criteria included a demonstrated reputation for
either academic excellence or strong character development programs, representation of diverse
operational models (e.g., traditional Madrasah, modern integrated schools), and geographical variation
(urban and suburban settings). This purposive sampling strategy was designed to capture a rich variety
of management practices and contexts, facilitating a deeper understanding of effective strategies. For
the quantitative phase, an additional ten institutions were selected using stratified random sampling
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based on school size and type to ensure broader representativeness for survey distribution. Within the
selected case study institutions, participants for qualitative data collection were chosen purposively.
This included the principal or head administrator, 3-4 senior teachers with over five years of experience,
and two focus groups per school, each comprising 6-8 students from upper secondary levels. Teacher
selection aimed for diversity in subjects taught, while student selection sought representation across
academic performance levels. For the quantitative survey, participants included all consenting
administrators and teachers from the 16 participating schools, alongside a randomly selected sample
of approximately 50 students per school from grades 10 and 11, ensuring anonymity and voluntary
participation.

The participating institutions varied significantly, encompassing well-established schools with
long histories and newer institutions implementing innovative pedagogical approaches. They ranged
in size from medium-sized schools with around 300 students to larger ones exceeding 800 students.
The socio-economic backgrounds of the student populations also varied, reflecting different
community contexts. This diversity was intentionally sought to examine the applicability of
management strategies across different operational scales and resource levels within the broader
landscape of Islamic education, providing a robust contextual background for interpreting both the
qualitative insights and quantitative patterns observed in the study findings.

Data Collection Instruments and Procedures

Qualitative data collection employed semi-structured interview guides for principals and teachers,
exploring leadership perceptions and strategy implementation. Focus group protocols guided
discussions with students on school climate and character influences. Non-participant observation
checklists were used during classroom visits and school events to document environmental cues and
behavioral modeling relevant to Social Cognitive Theory. Interviews and focus groups were audio-
recorded with consent, supplemented by detailed field notes. This approach aimed to capture rich
contextual data on leadership practices and their perceived impact within the specific institutional
settings, aligning with the interpretive case study design and theoretical underpinnings.

Quantitative data were gathered using validated survey instruments administered to
administrators, teachers, and students across all sixteen participating institutions. The surveys included
scales measuring perceived transformational leadership behaviors (e.g., adapted Multifactor
Leadership Questionnaire), school climate perceptions, academic self-efficacy, moral self-efficacy, and
self-reported engagement in pro-social behaviors consistent with Islamic values. Surveys were
administered during designated school periods, ensuring participant anonymity and voluntary consent
through clear instructions and consent forms. Standardized procedures were followed across sites to
maintain consistency in data collection, facilitating reliable comparative analysis between institutions
and participant groups.

Secondary data collection involved obtaining access to institutional records, including aggregated
standardized test scores, student attendance rates, and summaries of disciplinary incidents for the
preceding two academic years. Formal requests were submitted to school administrations, outlining
data requirements and confidentiality protocols. Ethical approval ensured data anonymization before
analysis. The overall data collection spanned six months, with qualitative fieldwork preceding the
broader survey administration. All collected data, including recordings, transcripts, field notes, survey
responses, and secondary data files, were securely stored and systematically coded according to a pre-
defined data management plan.

Measures of Learning Quality and Character Development

Learning quality was assessed using a combination of quantitative and qualitative measures.
Quantitatively, aggregated standardized test scores from the previous two academic years provided an
objective benchmark of academic achievement across participating institutions. Additionally, student
academic self-efficacy was measured using a validated scale within the survey instrument, reflecting
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Social Cognitive Theory's emphasis on belief in one's capabilities as crucial for learning. Qualitatively,
interview data from teachers and focus group discussions with students explored perceptions of
academic rigor, classroom engagement, intellectual stimulation provided by teaching methods, and
overall satisfaction with the learning environment, offering contextual understanding beyond test
scores.

Character development was operationalized through multiple data sources aligned with Islamic
values and Social Cognitive Theory. Quantitative measures included survey scales assessing student
moral self-efficacy —their confidence in upholding ethical principles —and self-reported engagement in
specific pro-social behaviors like honesty, cooperation, and helping others. Secondary data on
disciplinary incidents provided an institutional indicator of behavioral challenges. Qualitatively,
observations documented student interactions and adherence to school rules and Islamic etiquette.
Interviews with staff and students probed perceptions of the school's moral climate, the effectiveness
of character education programs, and instances of observed ethical conduct or challenges.

Specific instruments included adapted versions of established scales for academic and moral self-
efficacy, carefully tailored to resonate within the Islamic educational context and student experiences.
The pro-social behavior scale listed actions reflecting core Islamic values pertinent to student life.
Qualitative data analysis involved thematic coding of interview transcripts and field notes, specifically
identifying themes related to integrity, respect, responsibility, compassion, and critical thinking as
indicators of character and learning engagement. Triangulating these diverse quantitative and
qualitative measures provided a holistic and contextually rich assessment of both learning quality and
character development outcomes.

Data Analysis Techniques

Qualitative data analysis primarily involved thematic analysis of interview and focus group
transcripts, alongside detailed examination of observation field notes. An iterative coding process was
employed, combining deductive codes derived from the Transformational Leadership and Social
Cognitive theoretical frameworks with inductive codes emerging directly from participant narratives
and observations. This allowed for both theory-driven insights and the capture of unexpected themes
related to management strategies and their perceived effects on learning and character. NVivo software
facilitated data organization and coding. Rigor was enhanced through cross-coder reliability checks on
a subset of transcripts and triangulation across interviews, focus groups, and observational data within
each case study institution.

Quantitative data analysis commenced with descriptive statistics (means, standard deviations,
frequencies) to summarize participant demographics, survey responses (leadership behaviors, school
climate, self-efficacy, pro-social behavior), and secondary institutional data (test scores, attendance,
disciplinary incidents). Inferential statistics were then utilized to explore relationships between
variables. Pearson correlation coefficients examined associations between perceived transformational
leadership, school climate, self-efficacy measures, and indicators of learning quality and character
development. Multiple regression analyses were conducted to assess the predictive power of leadership
and management variables on student outcomes, controlling for relevant demographic factors.
Statistical analyses were performed using SPSS version 28, with significance levels set at p <.05.

The integration of qualitative and quantitative findings followed a convergent parallel mixed-
methods design. Quantitative results identifying statistical patterns and correlations were juxtaposed
with qualitative findings providing rich contextual understanding and explanatory depth. For instance,
statistical links between specific leadership behaviors and student self-efficacy were illuminated by
interview data detailing how leaders enacted those behaviors and how students experienced them.
Conversely, qualitative themes regarding effective character education strategies observed in case
studies were examined for broader resonance using survey data. This triangulation aimed to produce
more robust, comprehensive, and nuanced conclusions regarding effective Islamic education
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management strategies.

3. FINDINGS AND DISCUSSION

Prevalence and Perceived Impact of Transformational Leadership Behaviors in Islamic Educational
Institutions

Quantitative analysis revealed that administrators and teachers across the participating Islamic
educational institutions generally perceived transformational leadership behaviors as prevalent and
impactful. Scores from the adapted Multifactor Leadership Questionnaire showed that principals
frequently exhibited idealized influence, acting as ethical role models who embody the core values of
the school and its community. Inspirational motivation was similarly prominent, with many teachers
expressing that the vision articulated by their leaders served as a significant source of professional
inspiration and commitment (Bass & Riggio, 2006).

However, variations emerged between institutions, with newer schools reporting higher levels of
intellectual stimulation compared to more established ones. This suggests that newer or evolving
institutions may prioritize innovative leadership practices that challenge traditional pedagogies and
encourage creative problem-solving. Such intellectual stimulation is crucial in fostering an environment
that supports adaptive teaching methods and dynamic curriculum development, aligning with
transformational leadership’s emphasis on encouraging critical thinking and innovation (Bass &
Riggio, 2006).

Correlation analysis demonstrated a significant positive association between transformational
leadership behaviors and a positive school climate. Leaders’ inspirational motivation and
individualized consideration—recognizing and responding to the unique needs of teachers and
students—were especially influential in cultivating trust, shared purpose, and collaboration within the
school community (Leithwood & Jantzi, 2006). Qualitative interviews supported these findings, with
teachers describing how leaders” modeling of Islamic values and provision of support directly boosted
morale and fostered professional growth.

Students reported strong connections between their perceptions of principal leadership and their
own academic and moral self-efficacy. Focus group discussions revealed that students who viewed
their leaders as effective role models felt more confident and motivated to engage academically and
ethically. This reflects the tenets of Bandura’s (1986) Social Cognitive Theory, which posits that
observational learning and reinforcement shape individuals’ beliefs and behaviors. The presence of role
models who embody ethical standards and academic excellence is therefore essential in nurturing
students’ self-efficacy. Regression analyses further confirmed that transformational leadership
significantly predicted a positive school climate and, indirectly, student self-efficacy through enhanced
teacher motivation. This indicates that leadership influences student outcomes not only through direct
interaction but also by fostering a supportive, respectful environment that empowers teachers and
students alike. Such findings underscore the central role of transformational leadership in shaping
socio-cognitive environments conducive to holistic development in Islamic educational contexts.

Relationship Between Management Strategies, School Climate, and Learning Quality Outcomes
Quantitative findings demonstrated that management strategies emphasizing collaboration and
continuous professional development had a strong and statistically significant relationship with
positive school climate (r = .68, p < .001) (Hallinger, 2003). These strategies included structured
opportunities for teacher collaboration, regular pedagogical training, and leadership support for
instructional innovation. The data suggest that when school leaders prioritize these practices, they
cultivate an environment characterized by trust, openness, and shared responsibility among staff,
which is foundational for student academic success. Further analysis revealed that positive school
climate was a significant predictor of both student academic self-efficacy and improved standardized
test scores (r = .52, p < .001). In schools where the climate was described as respectful, orderly, and
intellectually engaging, students reported higher confidence in their academic abilities. This supports
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the notion that school climate functions as more than a background variable —it actively shapes how
students perceive themselves as learners, aligning with the social-cognitive view that environmental
factors influence cognitive and motivational outcomes (Schunk & DiBenedetto, 2020).

Qualitative data from interviews and focus groups reinforced these quantitative associations.
Teachers frequently emphasized how collaborative leadership and transparent communication
improved their instructional practices and professional morale. Students similarly described how
supportive interactions with teachers and a structured yet caring environment contributed to their
motivation and engagement. These narratives illustrate the concrete mechanisms through which
effective management strategies influence classroom dynamics and learning behaviors. Regression
models revealed that school climate mediated the relationship between management strategies and
student academic self-efficacy, highlighting the indirect but crucial role of the school environment in
learning outcomes. In other words, effective management contributes to better student outcomes not
solely through direct instruction or policy but by shaping a context in which students feel supported,
respected, and capable of succeeding. This is consistent with Social Cognitive Theory, which
emphasizes the interaction between personal, behavioral, and environmental influences in shaping
learning (Bandura, 1986; Schunk & DiBenedetto, 2020).

Notably, schools that successfully integrated Islamic values with strong academic practices —
through curriculum alignment, teacher modeling, and ethical reinforcement—demonstrated the
highest levels of student engagement and academic rigor. In these institutions, management strategies
were not limited to procedural efficiency but were imbued with moral purpose, bridging the gap
between intellectual and spiritual development. This underscores the importance of leadership that is
both strategic and values-driven, aligning educational goals with the holistic mission of Islamic
schooling.

The Role of Leadership and School Environment in Fostering Student Character Development and
Moral Self-Efficacy

Transformational leadership behaviors, particularly idealized influence, have been shown to have
a strong positive correlation with students’” moral self-efficacy and engagement in pro-social behaviors
(Al-Harbi, 2021). Leaders in Islamic educational institutions who exemplify ethical conduct and
embody Islamic values serve as powerful role models for students and staff alike. This modeling
behavior creates a tangible standard of moral excellence that students strive to emulate, enhancing their
confidence in making ethical decisions and acting with integrity in diverse situations.

The school environment plays a pivotal role in reinforcing these leadership effects by fostering a
climate characterized by fairness, respect, and consistent adherence to Islamic values. Positive school
climates, where clear and just rules are consistently enforced, cultivate a sense of safety and trust among
students. This environment supports the internalization of ethical norms and encourages students to
practice moral behaviors in their everyday interactions, thus promoting holistic character development
(Bush, 2008).

Regression analyses conducted in this research affirmed that both transformational leadership and
a positive school climate are significant predictors of students’ moral self-efficacy. These quantitative
findings were substantiated by qualitative data, including interviews and observations that highlighted
the value of open ethical discussions, role modeling by school leaders and teachers, and structured
support systems. Together, these elements create an ecosystem conducive to fostering sound moral
judgment and ethical responsibility among students.

Moreover, these findings align with Bandura’s (1986) Social Cognitive Theory, which emphasizes
the importance of observational learning and environmental influences in shaping behavior. Within
Islamic schools, leadership and school culture operate synergistically to provide students with
consistent ethical models and supportive frameworks. This dual influence enables students to develop
the belief in their own capacity to act morally (moral self-efficacy) and encourages the habitual practice
of pro-social behaviors that are essential for their personal growth and community engagement.
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Qualitative Insights into Effective Management Practices: Case Study Findings on Strategy
Implementation

Case studies demonstrated that effective leadership in Islamic educational institutions goes
beyond administrative duties by actively embedding Islamic ethical values into the curriculum and
pedagogical practices. Principals and school leaders allocated dedicated time and resources for
teachers’ professional development focused on integrating these values meaningfully, rather than
superficially. This systematic approach enabled teachers to confidently incorporate ethical discussions
into subject matter, fostering critical thinking about moral issues alongside academic content (Hallinger
& Heck, 2010). Such integration not only enhanced students” academic engagement but also promoted
reflection on character, making learning holistic and relevant to their cultural and religious contexts.

Moreover, the formation of professional learning communities among teachers emerged as a
pivotal strategy in these schools. Regular collaborative meetings provided platforms for educators to
share innovative teaching methods, discuss student progress, and collectively address challenges
related to curriculum implementation and character education. These communities nurtured collective
efficacy, where teachers felt empowered and supported in experimenting with instructional
approaches that aligned with transformational leadership principles (Bass & Riggio, 2006). The shared
commitment to both academic excellence and ethical formation strengthened the overall school culture,
fostering an environment conducive to sustained improvement and innovation.

Character development was actively promoted through consistent modeling by school leaders and
staff, who embodied the Islamic values they sought to instill in students. Principals emphasized the
importance of ethical discourse embedded in daily school life, including assemblies, classroom
interactions, and informal conversations. This continuous reinforcement created a morally coherent
environment where students could observe, imitate, and internalize behaviors such as honesty,
compassion, and responsibility. Such modeling aligns with Bandura’s Social Cognitive Theory, which
highlights the role of observational learning in character formation and moral development (Bandura,
1986).

Finally, individualized consideration was operationalized through targeted mentorship and
resource allocation aimed at addressing the unique needs of teachers and students. Principals made
deliberate efforts to understand the strengths and challenges faced by their staff and learners, providing
personalized support and professional development opportunities. For students, this meant access to
counseling, academic assistance, and character-building programs tailored to their specific contexts.
These personalized interventions enhanced trust and motivation, reinforcing a positive socio-cognitive
climate within the school (Bass & Riggio, 2006). Such an approach illustrates how transformational
leadership can be concretely manifested through management practices that balance organizational
goals with individual care and development.

Integrated Analysis: How Transformational Leadership Shapes the Socio-Cognitive Environment
to Enhance Holistic Student Growth

Integrating all findings, transformational leadership emerges as a central mechanism shaping
socio-cognitive environments that support both academic and character development. Leaders model
values, build shared vision, and structure the environment to align with Islamic educational aims
(Leithwood & Jantzi, 2006; Bandura, 1986). These findings emphasize the interdependence of
leadership, management strategies, and school culture in fostering holistic student growth in Islamic
contexts.

The results of this study affirm that leadership practices embedded in Islamic educational settings
carry significant influence on both academic and moral development of students. This supports
Leithwood and Jantzi's (2006) assertion that transformational leadership fosters environments
conducive to improved student learning outcomes. In Islamic schools, the additional alignment of
leadership with religious values further strengthens the socio-cultural relevance of leadership behavior,
increasing its impact.
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Transformational leadership, particularly through idealized influence and individualized
consideration, emerges as a mechanism that not only empowers teachers but also establishes a moral
anchor within the institution (Bass & Riggio, 2006). By embodying Islamic principles, leaders create a
value-based climate that contributes to trust, respect, and shared commitment —factors essential for
sustained academic and character growth (Bush, 2008).

Furthermore, the findings reinforce the theoretical tenets of Social Cognitive Theory. As Bandura
(1986) proposed, learning is socially situated and driven by modeling and reinforcement. Islamic
schools, by nature, emphasize community, ethical standards, and exemplary behavior—conditions
under which modeling becomes a central pedagogical tool. Thus, leadership behavior significantly
influences how students internalize values and build self-efficacy.

The role of school climate as a mediating factor is particularly noteworthy. While leadership and
management provide structure, it is the climate that operationalizes these influences on day-to-day
interactions and learning (Schunk & DiBenedetto, 2020). Schools that cultivated climates of respect and
high expectations consistently demonstrated stronger academic outcomes and deeper ethical
reflections among students.

Overall, this study demonstrates that effective Islamic education management is inseparable from
its ethical foundations. Leadership and management are not merely technical roles but form a moral
enterprise. The synergy of Transformational Leadership and Social Cognitive Theory offers a powerful
framework to understand how Islamic schools can simultaneously pursue excellence and integrity in
shaping student futures.

4. CONCLUSION

Transformational leadership plays a central role in Islamic educational institutions, significantly
enhancing both learning quality and student character development. Leaders who embody Islamic
values and demonstrate idealized influence and inspirational motivation foster a positive socio-
cognitive environment that supports academic success and moral growth. By articulating a compelling
vision and modeling ethical behavior, principals directly improve teacher motivation and student self-
efficacy, validating the integrated theoretical framework of Transformational Leadership and Social
Cognitive Theory as applicable within Islamic school contexts.

Moreover, effective management practices serve as operational mechanisms through which
leadership vision is realized. Strategies such as collaborative planning, professional development, and
ethical curriculum integration foster a school climate conducive to engagement and achievement. These
actions not only support academic excellence but also promote pro-social behavior and moral self-
efficacy among students. Ultimately, the study emphasizes that intentional, values-based leadership
and management approaches are essential for achieving holistic student development grounded in the
dual goals of education in Islamic schools: intellectual mastery and character formation.
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