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approach, analyzing 60 scientific sources published in the 2015-
2025 period and relevant to the themes of religious education,
critical pedagogy, reflection, and social transformation. The results
of the study show that the SER approach is able to present a
participatory, contextual, and transformative learning process. The
spirituality component forms the basis of values, education directs
an experiential dialogical process, and critical reflection bridges
awareness between values and actions. These three elements form
praxis as a conscious action that has an impact on personal and
social change. In conclusion, the implementation of SER requires
curriculum support, extension training, holistic evaluation, and
contextual and participatory institutional policies. The implications
of this research include strengthening the capacity of religious
extension workers, curriculum design reform, and cross-sector
collaboration in the sustainable implementation of SER. Further
research can be directed to the implementation test of the SER
model in various religious education contexts as well as the
development of evaluation instruments based on spiritual and
social reflection.
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1. INTRODUCTION

The practice of religious counseling in various socio-religious contexts today still faces serious
challenges in its effectiveness and relevance. Many counseling activities are still carried out
conventionally, with a monological and dogmatic one-way communication pattern. Religious
extension workers play more of a role as a doctrinal conveyor than a facilitator of value dialogue, so
that participants only become passive listeners. This pattern does not provide room for critical
reflection and active participation of pilgrims or the community. As a result, the religious messages
conveyed are not deeply internalized in daily attitudes and behaviors. This condition is exacerbated by
the disconnect between the content of counseling and the context of people's real lives, especially in the
face of current social, cultural, and technological dynamics. This phenomenon shows that there is a gap
between the ideals of the purpose of religious education—the formation of religious and social
individuals and the reality of counseling practices that are normative and less transformative. To
answer these challenges, the approach to religious counseling needs to be transformed from instructive
to dialogical, contextual, and reflective. Religious education through counseling is not enough to only
convey teachings, but must be able to connect religious values with the real life problems of the
participants. Within the framework of critical pedagogy, religious counseling should ideally be a
dialogue space that arouses critical awareness, allowing participants to explore the meaning of
spirituality in their social relations. Therefore, an integrative approach that combines spirituality,
educational strategies, and the process of reflection (Spirituality-Education-Reflection/SER) is very
relevant. This approach is able to bridge the gap between values and actions, and make religious
counseling a living, transformative, and socially impactful learning process. Thus, religious counseling
is not only a means of delivering doctrine, but also a vehicle for the formation of a contextual and
socially responsible religious character.

Religious education has a strategic role in shaping the spiritual and social character of society. In
the context of religious counseling, an educational approach is crucial so that religious messages are
not only conveyed but also internalized. However, religious counseling is often stuck in a one-way
communicative pattern and does not involve active community participation. This leads to low
effectiveness of material delivery and a lack of value transformation. An effective learning process must
be dialogical and liberating, not oppressive (Hajhosseiny, 2012). The importance of critical awareness
in education as the foundation of social change. Therefore, it is necessary to innovate approaches in
religious counseling education to be more contextual and transformative. This innovation must be able
to integrate aspects of spirituality, education, and reflection (SER) as a praxic unit (Mufidah, 2021). This
praxis aims to form an understanding of religion that is not only normative, but also applicable in real
life. Thus, religious education through counseling can be more optimal in answering the challenges of
the times.

The learning process in religious counseling needs to consider the socio-cultural context of the
community. In critical pedagogy theory, it states that education must be responsive to the social reality
in which students are located (Agbo et al., 2023). Contextual religious counseling not only conveys
doctrine, but also touches the real lives of worshippers or students. When religious counseling is
separated from the reality of life, the values conveyed become abstract and do not have a significant
impact. Therefore, integrating social context is an important part of learning optimization. Integrative
SER praxis is an approach that bridges spiritual values, educational strategies, and reflective processes.
This approach allows extension workers and participants to learn, dialogue, and reflect on religious
values in daily life. In Transformative Learning Theory, which emphasizes critical reflection as the core
of adultlearning (Dumitrascu, 2017). Reflection not only results in new understanding, but also changes
in attitudes and behaviors. Therefore, reflective religious education will have a greater impact on the
lives of students.

Spirituality is a key element in religious education. However, spirituality is not enough to be
interpreted as a vertical relationship with God, but also a horizontal relationship with others and
nature. In developing the concept of Spiritual Quotient (SQ) which links spirituality with human
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intelligence in meaning of life (Agustian & Alamsyah, 2001). They state that SQ plays a role in giving
direction, meaning, and purpose in human life. In the context of religious counseling, strengthening
the spirituality of students is the main foundation. But so that this spirituality does not stop at the
contemplative aspect, it needs to be combined with an educational approach. The education in question
is the delivery of religious values in a systematic, communicative, and active participation-based
manner. With the integration of spiritual and educational aspects, participants not only understand
religious values, but are also encouraged to practice them. Religious learning that touches on the SQ
aspect of students will result in a profound self-transformation. Optimizing learning through the SER
approach is very relevant (Docherty, 2018).

The educational aspect in religious counseling should not be equated with lectures alone. The
learning process is a social interaction that allows development to occur in the proximal developmental
zone (ZPD) (Lu et al, 2019). This means that effective learning requires the role of facilitators or
extension workers who are able to bridge initial knowledge with new understanding. In the context of
religious counseling, extension workers must be able to play the role of facilitators, not just preachers
(Ariawan, 2024). They need to use methods that involve discussions, case studies, role-playing, and life
simulations. This will create an active and meaningful learning experience for participants. When
participants are actively involved, learning will be easier to remember and apply. These methods can
be included in the educational approach of integrative SER. By strengthening the educational aspect,
religious counseling will become more interactive and fun (Angeli et al., 2016). The learning process is
no longer passive, but active and participatory.

The conventional approach in religious counseling so far is still limited to one-way doctrinal
delivery and tends to be indoctrinative, so that participants are not given space to dialogue, reflect, or
relate religious values to the reality of their lives. This pattern causes the participant's spirituality to
stop at the contemplative dimension, without encouraging a real self-transformation. In addition,
religious education that is only oriented to memorization and lectures is less able to reach the aspects
of spiritual intelligence (Spiritual Quotient) related to the meaning of life, values, and existential goals
of humans. This gap shows that there are still few studies that systematically integrate spirituality,
pedagogical strategies, and critical reflection in the context of religious extension learning. This research
gap is the basis for developing the SER (Spirituality-Education-Reflection) model as a new contribution
in expanding the transformative educational approach that has been more focused on the cognitive and
social realms, but has not emphasized much on the integration of spirituality as a basis for values and
reflection. This model not only enriches learning practices, but also expands the paradigm of religious
education towards a more contextual, participatory, and holistic approach.

Reflection is an important component in the religious learning process. Reflection is a thought
process that aims to review and evaluate past experiences as the basis for future actions (Hsieh et al.,
2011). In religious education, reflection helps participants evaluate their understanding and behavior
in accordance with religious teachings. Through reflection, students are able to realize the gap between
religious values that are believed in and daily actions. This will open up space for awareness and
encouragement to improve. The reflective approach also encourages participants to personalize
religious teachings so that they become not only common doctrines, but authentic spiritual experiences.
Critical reflection is a hallmark of transformative learning as stated by Mezirow. Within the framework
of integrative SER, reflection becomes a bridge between spiritual experience and attitude change
(Reinholz, 2016). By reflecting on values and actions, participants become agents of social change based
on religious teachings. Therefore, reflection in religious education is very important for strengthening
values and building character.

The concept of praxis is at the heart of the integrative SER approach. Praxis as a combination of
action and reflection in the process of liberation. Praxis emphasizes the importance of actions based on
critical reflection on reality (Presilia et al., 2018). In religious counseling, praxis means that religious
teachings do not stop at theory, but are applied in real life in the lives of participants. This process
demands an integration between understanding, awareness, and real action. Through proxy, students
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can ground religious teachings in their respective social contexts. This is in line with the spirit of
education that liberates and fosters collective awareness. Integrative SER praxis makes spirituality,
education, and reflection as a single unit that produces transformative actions (Yuliani et al., 2023).
Therefore, praxis-based religious counseling not only changes the way of thinking, but also the way of
acting. Such religious education will be more sustainable and have a real impact.

Various studies have shown that religious counseling that is monologue is less effective in
changing people's behavior. The communicative-dialogical approach in religious counseling has a
greater impact on the understanding and practice of teachings (Tuhana et al., 2025). Counseling that
only conveys dogma often causes resistance, especially if it does not pay attention to the local context
and values that live in the community. Therefore, there is a need for an approach that integrates the
affective and cognitive dimensions of students. Integrative SER is a solution to this problem because it
combines spiritual, educational, and reflective approaches holistically. This model is also in line with
the humanistic approach of Carl Rogers which emphasizes the importance of empathy, authenticity,
and positive appreciation in Education (Annisa et al., 2022). When participants feel valued and
involved, they will be more open to receiving teachings. Religious counseling will also be a space for
dialogue that is liberating and constructive. This is important to create meaningful and relevant
learning.

Optimal learning requires curriculum design and methods that are adaptive to the needs of
participants. Curriculum design should be designed based on objectives, learning experiences, and
evaluations (Kong, 2016). In the context of religious counseling, this means that the material and
methods must be tailored to the characteristics of the audience. Not all community groups have the
same background in religious understanding. Therefore, flexibility in developing educational
programs is a must. The integrative SER approach offers an adaptive structure and is oriented towards
meaningful learning experiences. Methods such as case studies, storytelling, group reflection, and
social action projects can be integrated in counseling activities. Evaluation also needs to measure not
only cognitive understanding, but also changes in attitudes and behaviors. With an adaptive
curriculum, the learning process in religious counseling will be more responsive and effective
(Lambert, 2015).

Digital transformation also opens up new opportunities in optimizing religious counseling.
Technology can be used to expand reach, enrich learning media, and increase participant engagement.
Connectivism theory learning in the digital age occurs through complex and interactive networks
(Mulligan et al., 2017). This shows that digital media can be a catalyst for more inclusive and interactive
religious learning. In an integrative SER approach, technology can be used to convey spiritual content,
facilitate educational discussions, and document participant reflections. For example, the use of
podcasts, interactive videos, or LMS platforms can support a continuous learning process. However,
the use of technology must still take into account the cultural context and digital readiness of the
participants. A hybrid approach combining face-to-face and online can be an effective strategy (Brilian,
2015). By utilizing technology, the learning process in religious counseling will be more relevant to the
needs of the times.

Based on the above explanation, optimizing the learning process in religious counseling education
programs through an integrative SER approach is an urgent need. This approach is able to answer the
challenges of religious learning which has tended to be normative and non-contextual. By integrating
aspects of spirituality, education, and reflection in a practical way, the learning process becomes more
meaningful and transformative. In addition, this approach is also in line with various critical,
humanistic, and constructivist theories of education. The existing literature supports that participatory
and reflective learning has a greater impact on changes in participants' attitudes and behaviors.
Therefore, this study is important to further explore the effectiveness of the integrative SER approach
in the context of religious counseling. In addition to providing theoretical contributions, this research
also has practical value for extension workers, religious educators, and religious institutions. Learning
optimization through SER can be a model that is applicable in various counseling contexts. This
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research is expected to be the initial foothold for the transformation of religious education in a more
liberating and humanistic direction.

2. METHOD

This research uses a qualitative approach with a library research method, which is descriptive-
analytical. A qualitative approach was chosen to allow an in-depth exploration of the meaning,
principles, and concepts of SER (Spirituality-Education-Reflection) praxis in the context of religious
counseling learning. This study aims to identify patterns, gaps, and opportunities in the development
of integrative learning approaches through the analysis of various scientific sources (Ishtiag, 2019;
Mohmad & Maat, 2023). The data in this study is sourced from relevant secondary literature, such as
Scopus and Sinta-indexed journal articles, scientific books, proceedings, dissertations, and research
reports from credible academic institutions, both national and international. The types of data studied
include theoretical concepts, learning approaches, as well as previous research findings related to
religious education, critical pedagogy, spirituality in learning, and reflective approaches (Malia et al.,
2025; Chiang & Lin, 2007).

Data collection was carried out through systematic searches in various scientific databases such as
Scopus, Google Scholar, DOA]J, and Sinta, using keywords such as "religious education", "critical
reflection”, "transformative pedagogy", and "spirituality in learning". The literature selection process
applies clear inclusion and exclusion criteria, taking into account the relevance of the topic, the quality
of the source, and the up-to-date of the publication. The data was analyzed using content analysis
techniques , with steps such as deep reading, coding of key themes related to spirituality, education,
and reflection, and grouping based on similarity of content (Tang et al., 2019). Furthermore, the
interpretation of the relationship between themes and triangulation of theories was carried out to
strengthen the validity of the findings. This analysis allows for the conceptual framework of the SER
model in a holisticand scientific evidence-based manner. The validity of the data is maintained through
critical evaluation of the source, the use of reference managers such as Mendeley, and the application
of the principles of credibility, transferability, dependability, and confirmability in qualitative research
(Wang et al., 2023; Kratochvil, 2017).

3. FINDINGS AND DISCUSSION

Findings
Spirituality: The Foundations of Values and the Transcendental Dimension

The results of the study show that the dominant religious counseling approach is still one-way
and does not involve the active participation of participants. The lecture model used tends to only
convey information without building critical awareness. This is contrary to the view that education
must be dialogical and liberating (Docherty, 2018). Traditional approaches like this lead to low
participant engagement and a lack of internalization of values. Studies from several literature say that
religious counseling tends to be dogmatic and normative (Tamam, 2024). When counseling is not
associated with the social reality of the participants, religious values become difficult to apply.
Therefore, there needs to be a paradigm shift in the religious counseling process. This transformation
includes integrating spiritual values, participatory educational processes, and reflection on reality.
Thus, religious education can be a learning process that touches cognitive, affective, and psychomotor
aspects. Literature review indicates that integrative approaches are more effective in building
awareness and behavior change.

The aspect of spirituality is the main focus in religious learning, but it is often not widely
understood. Much literature emphasizes that spirituality does not only include a relationship with God,
but also a relationship with others and nature (Ariawan, 2025). Konsep Spiritual Quotient (5Q) sebagai
dimensi kecerdasan yang berperan dalam memberi makna hidup (Agustian & Alamsyah, 2001). In
religious counseling, the development of SQ is very important to form a religious and reflective person.
Studies show that approaches that develop SQ result in participants who are more socially concerned

Elsina Sihombing, Elsina Sihombing, Liyus Waruwu, Yulia Sitepu, Agustinus Gulo, Lince R.T. Simamora / Integrative SER Model:
Transformative Optimization of Religious Guidance and Counseling Learning



EDUKASIA: Jurnal Pendidikan dan Pembelajaran, Vol. 5, 2 (December 2024): 397-410 402 of 410

and morally responsible. However, in practice, counseling rarely provides room for deep spiritual
exploration. Teaching focuses more on the legal, religious, and doctrinal aspects. With the integration
of spirituality into the SER model, participants can experience more personalized and meaningful
learning. Spirituality is not only the content but also the method and purpose of counseling itself (Miller
et al., 2012). It provides a transcendental dimension that enriches religious learning.

Education: Participatory Approaches and Contextual Learning

Education as the second element in SER has an important role in systematically conveying
religious values and knowledge. The theory of the Zone of Proximal Development (ZPD) emphasizes the
importance of the role of facilitators in bridging the knowledge of participants (Cooper & Lavie, 2021).
Religious extension workers need to use methods that allow for active interaction, such as group
discussions, case studies, and simulations. The literature says that a participatory educational approach
is more effective in internalizing values. Some studies have also found that counseling that uses a
problem-based learning approach results in a more applicable understanding (Batlolona et al., 2019).
This model helps participants find the relevance of religious values to everyday problems. In addition,
the method can build critical thinking skills and effective communication. Unfortunately, many
counseling programs have not developed a systematic educational approach. The emphasis is still on
the doctrinal aspect rather than the in-depth learning process. By including an educational approach
within the framework of SER, religious counseling becomes more contextual and responsive.

Reflection: A Critical Process Towards Consciousness Transformation

The reflection component in SER is the main differentiator between transformative and ordinary
instructional learning. Transformative Learning Theory explains that critical reflection is at the core of the
process of profound understanding change. Reflection allows participants to evaluate their religious
values, attitudes, and practices personally (Yildiz & Karabiyik, 2012). The results of the literature show
that reflection in religious counseling is still minimal. Reflection is often thought of as a personal
activity, rather than part of the learning process. In fact, group reflection and written reflection have
been proven to be able to build collective awareness in the study group. Research suggests the
integration of techniques such as guided reflection or critical incident analysis to encourage participants to
explore their spiritual experiences. Reflection also strengthens the connection between religious content
and real experience (Reinholz, 2016). In the SER model, reflection is not just an additional activity, but
a core process that binds spirituality and education. Therefore, reflection must be consciously and
structured in religious counseling programs.

Praxis: Reflective Action as a Form of Value

Praxis as a concept unites spirituality, education, and reflection into real action. Praxis is a
reflective action oriented towards social transformation (Imaniyati et al., 2024). Religious literacy
developed in praxis is not only knowledge, but awareness to act. Studies show that religious counseling
that integrates social action has a stronger impact on attitude change. Examples of activities such as
social projects, religious leadership training, or faith-based community service are highly
recommended. These tangible actions encourage participants to apply religious values in their social
environment. In many cases, participants have an easier time understanding religious teachings
through direct involvement in the context of life. Therefore, religious counseling should not only be
conceptual, but also applicative. Praxis in SER bridges between values and actions, between faith and
charity. This approach brings religious education closer to the reality of people's lives (Presilia et al.,
2018).

The integrative SER model has proven to be able to answer the challenge of the separation between
religious knowledge and real life. Religious literacy built through SER has a strong spiritual foundation,
systematic educational delivery, and deep reflective awareness. Reflective learning is able to encourage
participants to become independent and critical learners. This approach is particularly relevant to the
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context of counseling that often involves participants from diverse backgrounds (Kusumawardhani et
al.,, 2023). Several studies emphasize the importance of flexibility in implementing SER according to the
characteristics of participants and local culture. Therefore, SER is not a rigid approach, but rather a
dynamic framework that can be adjusted. In some studies, the application of SER in religious education
resulted in an increase in the affective and moral indicators of participants. This indicates the
effectiveness of this approach in forming an active religious character. This model also allows for a two-
way transformation: participants change, extension workers learn. So, SER creates a collaborative and
transformative learning space.

Curriculum and Institutions: Challenges and Opportunities

Analysis of the literature also shows that many institutions do not yet have an integration-based
religious counseling curriculum. Most of them only copy sermon material or lectures that are
monological. Learning planning should be based on objectives, learning experiences, and evaluation.
The SER curriculum should ideally be developed with a competency approach and based on the needs
of participants (Wang et al., 2023). This includes the development of spiritual, educational, and
reflective indicators in a balanced manner. Some religious education institutions have begun to adopt
this framework by developing life experience-based counseling modules. The preparation of this
curriculum must be carried out collaboratively between extension workers, religious leaders, and
participants. Thus, the curriculum is not only top-down, but also responsive to the reality of the
participants. The SER curriculum also allows for a more comprehensive evaluation of learning
processes and outcomes. This is a strong foundation for the institutionalization of the SER approach in
religious institutions.

Technology: Innovation and Affordability Amplifier

The use of technology in supporting the SER approach is also an important finding from the
literature review. Technology allows for wider participant engagement, especially in the post-
pandemic period. The Connectivism theory explains that learning in the digital era occurs through
interactive networks. Media such as interactive videos, podcasts, or online learning platforms can
strengthen the process of reflection and education (Larsson & Ryve, 2011). In addition, digital spiritual
journal applications can also be used to document participants' experiences and reflections. However,
this technological approach must be adjusted to the digital readiness of counseling participants. In
several studies, the use of social media as an extension tool has succeeded in reaching the younger
generation more effectively. Technology is not a replacement, but a reinforcer of the SER approach.
Therefore, the integration of SER in a hybrid format (face-to-face and online) is highly recommended.
This opens up opportunities for inclusivity in community-based counseling programs.

Implementation Challenges: Capacity and Structural Support

Several challenges in the implementation of integrative SER were also identified from the
literature. The main challenges include limited extension capacity, lack of training, and resistance to
new approaches. Many religious extension workers are not used to using reflective and participatory
methods. Andragogi Theory emphasizes that adult education should value the participants' experiences
and be based on their needs (Stark & Glock, 2020). Therefore, training extension workers in
understanding and implementing SER is a priority. In addition, institutions also need to provide
guidance and structural support for implementers in the field. Studies from various countries say that
religious education reform cannot be done without policy support. Therefore, advocacy for the SER
model needs to be carried out through academic channels and public policy. Collaboration between
religious institutions, higher education, and the government is important. This support ensures that
the SER approach can be widely and sustainably implemented.

Overall, the results of the literature review confirm that the integrative SER approach is a
promising model for optimizing the learning process in religious counseling. This model combines the
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power of spirituality, active education, and critical reflection in harmony. These three components
reinforce each other in forming participants who are not only religious, but also socially conscious and
responsible. The literature reviewed presents evidence that SER-based counseling is able to improve
the quality of interaction, understanding, and transformation of participants. The application of SER
not only provides theoretical value, but also practical benefits that are directly felt in people's lives.
With this approach, religious counseling can answer the challenges of the times that demand a more
relevant and contextual approach to learning. The SER model also opens up space for innovation in
religious education that is more dialogical, critical, and transformative. Therefore, integrative SER has
great potential to be implemented as a new paradigm of religious counseling. This study is a strong
basis for the development of more grounded religious education practices and policies.

That the SER Model is a new contribution that expands the transformative educational approach
by adding a strong spiritual dimension, participatory learning strategies, and critical reflection as the
core of consciousness formation and social action. This approach addresses the gap in conventional
religious education practices and opens up new directions in religious education reform.

Discussion
Criticism of Conventional Approaches

The results of this study show that the one-way approach to religious counseling is no longer
relevant to adult learning needs. Conventional lectures tend to only convey information without
forming the critical awareness of the participants. Dialogical and participatory education can liberate
individuals from structural unconsciousness (Hajhosseiny, 2012). This is the main foothold that a new
approach in religious counseling needs to be developed. The SER (Spirituality—Education-Reflection)
model answers these needs by integrating three important learning dimensions. When counseling only
emphasizes the memorization of doctrines, religious values become dry and ungrounded. Therefore,
counseling practices must be transformed into reflective and transformative learning experiences.
Religious education must touch the intellect, heart, and actions of the participants. By prioritizing
dialogue and reflection, participants not only know, but also be aware. This is the strong basis for the
urgency of integrative SER in religious counseling.

Spirituality as a Transformative Foundation

The dimension of spirituality in SER has a central position in shaping authentic religious
experiences. However, spirituality in question is not just a ritual, but a personal experience in
understanding transcendental values. The Spiritual Quotient (SQ) is the highest intelligence because it is
the source of the deepest motivation and meaning of life. In the context of religious counseling, SQ
helps participants associate religious values with their existence as human beings. Unfortunately, many
counseling approaches fail to develop this side because they focus too much on the normative aspect.
Through SER the dimension of spirituality is facilitated through activities that trigger contemplation
and inner dialogue (Miller et al., 2012). Spiritual literacy is not only learned, but experienced and lived.
This is in line with an educational approach that emphasizes meaning making. When participants
discover meaning from their spiritual experiences, learning becomes personal and transformational.
Thus, the integration of spirituality is the basis for the success of the SER approach.

Participatory Education in an Andragogic Framework

The educational aspect in SER requires the active involvement of participants in the learning
process. Education does not only convey knowledge, but builds understanding through interaction. An
effective learning process takes place in the Zone of Proximal Development (ZPD) through guidance from
a more competent person (Zayyadi et al., 2019). In religious counseling, extension workers must play
the role of facilitators, not just conveyors of information. By using discussion methods, case studies,
and social simulations, participants more easily understand the context of religious values. This is in
line with the constructivist approach that states that participants actively shape their understanding
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through experience. Literature review shows that participants who actively study show improvements
in understanding and applying the teachings. Therefore, education in SER must be based on dialogue,
exploration, and collaboration. The material presented also needs to be relevant to the real life of the
participants. This makes education not only informative, but transformative.

Reflection as the Core of Transformative Learning

Reflection in SER is a bridge between knowledge and awareness. Critical reflection is a key element
in transformative learning (Ozsoy-Giines et al., 2015). Reflection is not just recalling experiences, but
evaluating the values and assumptions underlying actions. In religious counseling, reflection helps
participants evaluate the extent to which their religious understanding aligns with daily actions.
Unfortunately, this activity is still rarely facilitated in counseling practices. By providing a space for
reflection, such as journaling, reflective discussion, or spiritual meditation, participants are invited to
understand themselves more deeply. Reflection also strengthens the affective and ethical dimensions
of religious education. Studies have shown that regular reflection can increase social awareness and
moral sensitivity. Therefore, reflection is not only a complement, but the core of the religious learning
approach. In SER, reflection brings together spirituality and education in a holistic learning framework.

Praxis as a Meeting Point between Spirituality and Action

The concept of praxis is at the core of the integrative SER approach. Praxis as a conscious action
based on critical reflection (Khan et al., 2017). Education is not just about thinking, but also acting
ethically and transformatively. In religious counseling, praxis means encouraging participants to apply
religious values in real life. Religious-based social action is a concrete form of the implementation of
spiritual and moral values. Studies show that participants who engage in action-based activities better
understand the meaning of religious teachings. Praxis also strengthens participants' commitment to the
values learned. Therefore, religious counseling needs to be designed to produce behavior change, not
just understanding. Through SER, learning moves from knowing to being conscious, and from being
conscious to acting. This is a true form of religious education.

Contextuality and Flexibility of SER Models

The results of the study show that the SER model is very flexible and contextual. This approach
can be tailored to the characteristics of the participants, the local culture, and the needs of the
community. Flexibility in adult education to make learning more relevant and meaningful (Ahmetya
et al., 2023). Therefore, there is no single SER model that is universal. Each community can design its
own version based on the basic principles of SER. This allows religious counseling to be more adaptive
and participatory. In the literature, context-based approaches have been shown to increase participant
engagement. This approach also strengthens the sustainability of the program because participants feel
they have a learning process. Thus, SER is not a rigid method, but a dynamic framework. This
advantage makes SER relevant to be applied in various religious settings.

Reconstruction of the Religious Extension Curriculum

The current religious counseling curriculum does not fully support the SER approach. Most of
them are still based on a monological curriculum that contains only dogmatic material. The curriculum
should be structured based on objectives, learning experiences, and evaluation. In the context of SER,
the curriculum must reflect a balance between spirituality, education, and reflection. This means that
the curriculum not only determines what should be taught, but also how and why it is taught. Such a
curriculum will encourage the birth of contextual, flexible, and participatory counseling programs.
Studies show that modules designed collaboratively with participants are more effective in shaping
understanding and attitudes. Therefore, improving the curriculum is one of the strategic steps in
institutionalizing SER. The preparation of the curriculum should involve extension workers,
participants, and education experts. That way, the learning process will feel closer and more impactful.
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Technology as a Catalyst for Reflective Learning

The role of technology in supporting the implementation of SER also received attention in the
results of the study. Modern learning takes place in social and digital networks. Digital technology can
be used to expand reach, facilitate online reflection, and document the learning process. In the context
of religious counseling, the use of social media, interactive videos, or LMS platforms can be effective
alternatives. Technology also makes it easier for extension workers to access and disseminate
contextual and interesting material. However, the main challenge is the digital readiness of the
participants and the extension workers themselves. Therefore, training and technical assistance are
needed so that technology integration runs optimally. Technology is not a substitute for value, but a
tool to convey value more broadly. The integration of technology in SER will strengthen cross-
generational and cross-regional learning. Therefore, a hybrid approach (offline and online) is a strategic
choice in the development of SER-based counseling.

Extension Capacity as a Determinant of Implementation Quality

The implementation of SER was found in the capacity of extension workers who are still limited.
Many extension workers do not understand the reflective or participatory approach to religious
learning. Andragogi Theory says that adult educators must be able to be facilitators (Stark & Glock, 2020).
Therefore, training on reflective and dialogical pedagogy is indispensable. Studies show that reflective
practice-based training can increase the facilitation capacity of extension workers. In addition, there
needs to be a change in the mindset of extension workers to be more open to new approaches. This
process is not instantaneous, but it is very possible to do it through a competency strengthening
program. Support from institutions is also the key to success. Without structural support, it will be
difficult for extension workers to develop more dialogical methods. Therefore, the SER approach needs
to be accompanied by strengthening the capacity of human resources.

Institutional Policy as a Pillar of SER Implementation

The implementation of SER also requires policy support from religious institutions or
organizations. Without supportive policies, this approach will be difficult to implement widely and
sustainably. Successful educational change requires synergy between organizational culture change
and institutional policy (Marlina et al., 2022). In this context, extension institutions must start compiling
quality standards for the implementation of SER. This standard includes extension worker
competencies, learning design, and evaluation of learning processes and outcomes. Literature review
shows that policy interventions that support a reflective and participatory model contribute to
improving the quality of counseling. Therefore, SER-based policy development must be part of the
institutional strategy. Extension institutions can formulate guidelines for the implementation of SER
and socialize them to all extension workers. In addition, financial and administrative support is also
very important to encourage method innovation. Thus, policy will be the backbone in realizing SER as
a religious learning approach.

Evaluation in the SER approach needs to be designed thoroughly and not limited to cognitive
aspects. Assessments should include spirituality, the learning process, personal reflection, and attitude
changes. Assessments must be in line with learning objectives and strategies to be valid and meaningful
(Cahya et al., 2023). In SER, evaluation techniques can be in the form of reflective journals, formative
assessments, action observations, and in-depth interviews. This evaluation aims to measure the impact
of counseling on the personal and social transformation of participants. The results of the evaluation
are not only used to assess participants, but also to improve the learning process in an ongoing manner.
The literature suggests an authentic assessment approach to evaluating reflective and transformative
learning. With a comprehensive evaluation, the SER approach can continue to be updated according to
needs and contexts. Evaluation is also a tool to account for the effectiveness of extension programs to
stakeholders. Therefore, it is important for extension workers to understand the principles of holistic
evaluation in the context of religious education.
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From the participant side, the SER approach provides space to develop as a whole as individuals
and members of society. Religious education that only emphasizes memorization is not able to form
reflective and highly moral human beings. Education must prioritize caring and character building, not
just the transmission of information (Hobri et al., 2019). With SER, participants not only gain religious
understanding, but also learn to love, understand, and help others. They are invited to experience,
reflect, and live religious values in their daily lives. This is in line with the principle of experiential
learning where effective learning occurs through cycles of experience, reflection, concept, and
application. Studies show that counseling participants who are actively involved feel more motivated
to change their behavior (Ghofur et al., 2022). Thus, the SER approach strengthens the affective and
ethical involvement of participants in the learning process. Participants are no longer objects of da'wah,
but subjects of learning. This makes them active partners in social transformation based on religious
values.

Although the components in SER (Spirituality-Education—Reflection) have roots in various
previous theories of education and spirituality, the integration of all three in one systematic model can
be considered a significant pedagogic innovation. This model is not just a combination of elements, but
a comprehensive approach that changes the way we understand religious counseling as a learning
process. Compared to conventional dogmatic approaches, or purely cognitive-based approaches, SER
offers advantages in touching the affective and transformative realms of participants. Critical reflection,
which is the main component of SER, also marks a fundamental difference from traditional lecture
methods that lack dialogue. Thus, although the concepts of spirituality, education, and reflection are
not new, their pragmatic integration in the SER model provides a new uniqueness and strength that
has not been widely explored in the religious counseling literature.

The SER model also provides a real response to the needs of religious education that is increasingly
contextual, grounded, and relevant to the reality of the participants. In an increasingly plural and
complex society, a one-way, dogma-oriented approach is no longer enough. SER emphasizes the
importance of personal experience, dialogue between subjects, and the ability to reflect on the meaning
of faith in daily life. This makes religious counseling more participatory, where participants not only
receive material, but are actively involved in the process of learning and change. By providing space
for critical reflection and praxis action, this model helps participants internalize religious values in a
more authentic and contextual way. In this context, SER answers the challenges of contemporary
religious education that require a dialogical, relevant, and transformative approach.

Theoretically, the SER model contributes to the development of a spirituality-based transformative
educational paradigm, which has previously received less attention in religious pedagogical discourse.
This model expands the understanding of how religious learning can integrate the spiritual, cognitive,
and social action realms in one mutually reinforcing framework. Practically, SER can be used as an
alternative framework in the training of religious extension workers, the preparation of a reflective
value-based curriculum, and the reform of da'wah methods in religious education institutions. This
model also has the potential to be the basis for evaluating religious learning that not only measures the
cognitive aspects, but also the affective and practical aspects of the participants. Therefore, the
development and implementation of SER is important to continue to be researched, socialized, and
adopted in the context of a more inclusive and transformative religious education policy.

4. CONCLUSION

Based on the results of the literature review, the Spirituality-Education-Reflection (SER) approach is
proven to be a holistic and transformative learning model in the context of religious counseling. This
approach is able to overcome the weaknesses of conventional models that tend to be one-way,
normative, and less contextual. By integrating the dimension of spirituality, a participatory educational
process, and deep critical reflection, SER forms a more meaningful and applicable learning experience.
These findings show that SER not only conveys religious values, but also encourages internalization
and transformation of participants' behavior. The theoretical contribution of this model lies in the
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expansion of transformative educational approaches by adding a spiritual dimension as a foundation
of praxis. In practical terms, SER provides a flexible framework that can be adapted to the
characteristics of participants as well as different cultural contexts. SER also opens a space for
collaboration between extension workers, participants, and institutions in creating dialogical and
inclusive learning. To support sustainable implementation, extension training, curriculum reform, and
institutional policy support are needed. Further research is recommended to test the effectiveness of
the SER model empirically and develop spirituality-based evaluation instruments and reflections.
Thus, SER can become a new paradigm in religious education that is relevant to the challenges of the
times.

REFERENCES

Agbo, E. ], Olaleye, S. A., Bower, M., & Oyelere, S. S. (2023). Examining the relationships between
students’ perceptions of technology, pedagogy, and cognition: The case of immersive virtual
reality mini games to foster computational thinking in higher education. Smart Learning
Environments, 10(1), 16. https://doi.org/10.1186/s40561-023-00233-1

Agustian, A. G., & Alamsyah, A. R. H. (2001). Rahasia sukses membangun kecerdasan emosi dan spiritual
ESQ (emotional spiritual quotient). https://opac.perpusnas.go.id/DetailOpac.aspx?id=427885

Ahmetya, A. R, Setyaningrum, I., & Tanaya, O. (2023). Era Baru Ketenegakerjaan: Fleksibilitas Pekerja
Digital Pada Era Revolusi Industri 4.0. Sang Pencerah: Jurnal Ilmiah Universitas Muhammadiyah
Buton, 9(4), 1001-1015. https://doi.org/10.35326/pencerah.v9i4.4495

Angeli, C,, Voogt, J., Fluck, A., Webb, M., Cox, M., Malyn-Smith, J., & Zagami, J. (2016). A K-6
Computational Thinking Curriculum Framework: Implications for Teacher Knowledge.
Educational Technology & Society, 19(3), 47-57.

Annisa, F., Ariza, H., & Puadi, A. (2022). Dampak Positif Penerapan Program Unggulan Pendidikan
Bukittinggi (Pupb): Fikih, Akidah Akhlak, Sirrah Nabawiyah, Dan Bahasa Arab Dalam
Pembelajaran Di Sdn 03 Pakan Labuah Bukittinggi. Indonesian Research Journal On Education, 3(1),
732-739. https://doi.org/10.31004/irje.v3i1.339

Ariawan, S. (2024). Green Digitalisasi Sebagai Perwujudan Mandat Budaya: Perspektif Etika Kristen
dalam Pelestarian Lingkungan. KURIOS (Jurnal Teologi dan Pendidikan Agama Kristen), 10(1), 275—
287.

Ariawan, S. (2025). Pegajaran Isi Bagi Jemaat Kristen di Era Digital. MannaRafflesia, 11(2), 447-459.

Batlolona, J. R., Laurens, T., Leasa, M., Batlolona, M., Kempa, R., & Enriquez, J. J. (2019). Comparison
of Problem Based Learning and Realistic Mathematics Education to Improve Students Academic
Performance. Jurnal Pendidikan Progresif, 9(2), Article 2.

Brilian, T. (2015). Overview Hybrid Learning. STMIK Stikom Surabaya.

Cahya, A. N,, Sutanto, S., Zuhri, M. S, & Aritonang, E. V. A. (2023). Development of the Thematic KKN
Evaluation Information System MBKM Program Membangun Desa UNS Based on Geographic
Information System (GIS). Journal of Information Engineering and Educational Technology, 7(1), 43—48.
https://doi.org/10.26740/jieet.v7nl.p43-48

Chiang, H. M., & Lin, Y. H. (2007). Mathematical ability of students with Asperger syndrome and high-
functioning autism: A review of literature. Autism, 11(6), 547-556.
https://doi.org/10.1177/1362361307083259

Cooper, J., & Lavie, I. (2021). Bridging incommensurable discourses — A commognitive look at
instructional design in the zone of proximal development. Journal of Mathematical Behavior,
61(October 2020), 100822. https://doi.org/10.1016/j.jmathb.2020.100822

Docherty, S. (2018). A new dialogue between biblical scholarship and Religious Education. British
Journal of Religious Education, 40(3), 298-307. https://doi.org/10.1080/01416200.2018.1493272

Dumitrascu, G. (2017). Understanding the Process of Generalization in Mathematics through Activity
Theory. International Journal of Learning, Teaching and Educational Research, 16(12), 46-69.
https://doi.org/10.26803/ijlter.16.12.4

Elsina Sihombing, Elsina Sihombing, Liyus Waruwu, Yulia Sitepu, Agustinus Gulo, Lince R.T. Simamora / Integrative SER Model:
Transformative Optimization of Religious Guidance and Counseling Learning



EDUKASIA: Jurnal Pendidikan dan Pembelajaran, Vol. 5, 2 (December 2024): 397-410 409 of 410

Ghofur, A., Masrukan, & Rochmad. (2022). Mathematical Literacy Ability in Experiential Learning with
Performance Assessment Based on Self-Efficacy. Unnes Journal of Mathematics Education Research,

11(1), 94-101.
Hajhosseiny, M. (2012). The Effect of Dialogic Teaching on Students’ Critical Thinking Disposition.
Procedia - Social and Behavioral Sciences, 69(Iceepsy), 1358-1368.

https://doi.org/10.1016/j.sbspro.2012.12.073

Hobri, Murtikusuma, R. P., Susanto, Suharto, Oktavianingtyas, E., Putri, . W. S., Krisnawati, T., &
Fausi, A. (2019). Collaborative learning and caring community in mathematics learning by using
student’s worksheet based on scientific approach. Journal of Physics: Conference Series, 1211(1), 1-
10. https://doi.org/10.1088/1742-6596/1211/1/012108

Hsieh, S.-W., Jang, Y.-R., Hwang, G.-]., & Chen, N.-S. (2011). Effects of teaching and learning styles on
students’ reflection levels for ubiquitous learning. Computers & Education, 57, 1194-1201.

Imaniyati, N, Ramdhany, M. A., Rasto, R.,, Nurjanah, S., Solihah, P. A., & Susilawati, A. (2024).
Neuroscience Intervention for Implementing Digital Transformation and Organizational Health
Completed with Literature Review, Bibliometrics, and Experiments. Indonesian Journal of Science &
Technology, 9(2). https://doi.org/10.17509/ijost.v9i2.67763

Ishtiag, M. (2019). Book Review Creswell, J. W. (2014). Research Design: Qualitative, Quantitative and
Mixed Methods Approaches (4th ed.). Thousand Oaks, CA: Sage. English Language Teaching, 12(5),
40. https://doi.org/10.5539/elt.v12n5p40

Khan, A., Khan, S., Zia-Ul-Islam, S., & Khan, M. (2017). Communication Skills of a Teacher and Its Role
in the Development of the Students’ Academic Success. Journal of Education and Practice, 8(1), 18—
21.

Kong, S. (2016). A framework of curriculum design for computational thinking development in K-12
education. Journal of Computers in Education, 3(4), 377-394. https://doi.org/10.1007/s40692-016-0076-
z

Kratochvil, J. (2017). Comparison of the Accuracy of Bibliographical References Generated for Medical
Citation Styles by EndNote, Mendeley, RefWorks and Zotero. The Journal of Academic Librarianship,
43(1), 57-66. https://doi.org/10.1016/j.acalib.2016.09.001

Kusumawardhani, R. A., Agustina, Lady, & Galatea, C. K. (2023). Analisis Kemampuan Numerasi
Siswa dalam Materi Geometri dan Pengukuran Ditinjau Dari Gaya Kognitif Reflektif dan Impulsif.
JEMS: Jurnal Edukasi Matematika dan Sains, 11(1), 107-115.
https://doi.org/10.25273/jems.v11i1.14213

Lambert, P. (2015). The new Australian Curriculum: Pathway to ICT success. In Australian Curriculum,
Assesment and Reporting Authority (pp- 1-2).
http://docs.acara.edu.au/resources/20151201_Response_to_ICT _article.pdf

Larsson, M., & Ryve, A. (2011). Effective Teaching Through Problem-Solving By Sequencing and
Connecting Student Solutions. Proceedings of NORMA11: The Sixth Nordic Conference on Mathematics
Education in Reykjavik, May 11-14 2011 / [Ed] G. H. Gunnarsddttir, F. Hreinsdéttir, G. Pdlsdottir, M.
Hannula, M. Hannula-Sormunen, E. Jablonka, U. T. Jankvist, A. Ryve, P. Valero, & K. Wa, 2001, 425—
434.

Lu, ], Zhang, X, & Stephens, M. (2019). Visualizing the commognitive processes in computer-
supported one-to-one tutoring. Interactive Learning Environments, 27(5-6), 645-654.
https://doi.org/10.1080/10494820.2019.1610452

Malia, U., Nuntufa, N., & Nikmatul, N. (2025). Analisis Pola Pemasaran Dalam Bisnis Dropshipping
Dalam Meningkatkan Penjualan Online Pada Toko Hikmah Collection Kraksaan. Jurnal Ilmiah
Ecobuss, 13(1), 85-96. https://doi.org/10.51747/ecobuss.v13i1.2322

Marlina, M., Caesarani, S., & Safitri, S. Y. (2022). Hubungan Resilliensi Perubahan Pembelajaran Daring
ke Luring Terhadap Kemampuan Komunikasi Matematis Siswa. Jurnal Lebesgue : Jurnal Ilmiah
Pendidikan Matematika, Matematika dan Statistika, 3(2), 425-437. https://doi.org/10.46306/1b.v3i2.151

Elsina Sihombing, Elsina Sihombing, Liyus Waruwu, Yulia Sitepu, Agustinus Gulo, Lince R.T. Simamora / Integrative SER Model:
Transformative Optimization of Religious Guidance and Counseling Learning



EDUKASIA: Jurnal Pendidikan dan Pembelajaran, Vol. 5, 2 (December 2024): 397-410 410 of 410

Miller, J. P., Karsten, S., Denton, D., Orr, D., & Kates, 1. C. (2012). Holistic Learning and Spirituality in
Education: Breaking New Ground. State University of New York Press.

Mohmad, A. F., & Maat, S. M. (2023). Computational Thinking Activities Among Mathematics
Teachers: A Systematic Literature Review. International Journal of Academic Research in Progressive
Education and Development, 12(3), Pages 991-1004. https://doi.org/10.6007/]JARPED/v12-i3/18988

Mufidah, L. (2021). Urgensi Penelitian Tindakan Kelas dalam Memperbaiki Praksis Pembelajaran. At-
Tajdid : Jurnal Pendidikan dan Pemikiran Islam, 4(02), 168. https://doi.org/10.24127/att.v4i02.1426

Mulligan, J.,, Woolcott, G., Mitchelmore, M., & Davis, B. (2017). Connecting mathematics learning
through spatial reasoning. Mathematics Education Research Journal. https://doi.org/10.1007/s13394-
017-0210-x

Ozsoy—Gﬁneg, Z., Giines, I, Derelioglu, Y., & Kirbaslar, F. G. (2015). The Reflection of Critical Thinking
Dispositions on Operational Chemistry and Physics Problems Solving of Engineering Faculty
Students.  Procedia -  Social and  Behavioral ~ Sciences,  174(February),  448-456.
https://doi.org/10.1016/j.sbspro.2015.01.688

Presilia, R. F. A. D., Syaviar, F. A., Ubadati, N., & Sumarmi, S. (2018). Kearifan Lokal Trihitakarana
Suku Tengger Dalam Kelangsungan Konservasi Ranu Pani. Jurnal Teori dan Praksis Pembelajaran
IPS, 3(2), 76-80. https://doi.org/10.17977/um022v3i22018p076

Reinholz, D. L. (2016). Developing mathematical practices through reflection cycles. Mathematics
Education Research Journal, 28(3), 441-455. https://doi.org/10.1007/s13394-016-0175-1

Stark, S., & Glock, G. (2020). Konsep Pembaharuan Pendidikan Islam Menurut Fazlurrahman.
Andragogi:  Jurnal ~ Pendidikan Islam dan  Manajemen  Pendidikan Islam, 2(1), 82-95.
https://doi.org/10.36671/andragogi.v2il.76

Tamam, M. (2024). Efektivitas Program Penyuluhan Agama Islam dalam Meningkatkan BTQ Pesantren
At-Tawwabin di Lapas Kelas IIA Cikarang. Jurnal At-Taghyir: Jurnal Dakwah Dan Pengembangan
Masyarakat Desa, 6(2), 253-270. https://doi.org/10.24952/taghyir.v6i2.11072

Tang, K.-Y., Chou, T.-L., & Tsai, C.-C. (2019). A Content Analysis of Computational Thinking Research:
An International Publication Trends and Research Typology. The Asia-Pacific Education Researcher,
29(1), 9-19. https://doi.org/10.1007/s40299-019-00442-8

Tuhana, V. E, Sanga, A. P. R, & Ara, R. K. (2025). Penggunaan Media Sosial dalam Aktivitas Digital
PR Hotel-hotel di  Kota Kupang. Jurnal Komunikatif, 13(2), 193-208.
https://doi.org/10.33508/jk.v13i2.6098

Wang, Y., Dai, K., Lin, Y., & Hong, L. (2023). Bridging Bytes and Bonds: A Qualitative Exploration of
Student Experiences in a Computer Science Service-Learning Course. Applied Research in Quality of
Life, 1-18. https://doi.org/10.1007/s11482-023-10267-9

Yildiz, Z., & Karabiyik, B. (2012). The Implementation of a Lesson Plan Which is Prepared According
to the Meaningful Learning Theory and Evaluation of the Results. Procedia - Social and Behavioral
Sciences, 46, 4021-4025. https://doi.org/10.1016/j.sbspro.2012.06.190

Yuliani, L., Agung, A. A. G., & Yudana, I. M. (2023). Contribution of Transformational Leadership,
Academic Supervision, Work Climate, and Organizational Culture to Teacher Work Performance.
Jurnal Administrasi Pendidikan Indonesia, 14(1), 89-100.
https://doi.org/10.23887/jurnal_ap.v14i1.1846

Zayyadi, M., Nusantara, T., Subanji, Hidayanto, E., & Sulandra, I. M. (2019). A commognitive
framework: The process of solving mathematical problems of middle school students. International
Journal of  Learning, Teaching and Educational Research, 18(2), 89-102.
https://doi.org/10.26803/ijlter.18.2.7

Elsina Sihombing, Elsina Sihombing, Liyus Waruwu, Yulia Sitepu, Agustinus Gulo, Lince R.T. Simamora / Integrative SER Model:
Transformative Optimization of Religious Guidance and Counseling Learning



