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1. INTRODUCTION

Reading ability is an essential skill for every individual, because through the understanding and
interpretation of written text, a person can not only access a variety of knowledge, but also use it as an
important means of communication in human life. Through reading, we can acquire new information,
develop critical thinking, and forge better social relationships. Furthermore, reading skills are also the
foundation for academic and career success. Reading enhances critical thinking and boosts problem-
solving abilities
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As Allah SWT says in Q.S. Al-Alaq Verses 1-5 as follows:
i 21 e ST e S e (g 5 RYT s 1081 (gl Ga ST 1A 8 (o301t o2, 14

Meaning: "Recite in (stating) the name of your Lord Who brought forth creation; He fashioned humans from
a drop of blood. Read, and your Lord is the Most Merciful, Who instructs (people) through the pen; He
imparts knowledge to humans about what they are unaware of.” (QS. Al-Alag: 1-5).

The skills of early reading become the main foundation for literacy development in children and
success in their academics. Holopainen et al. and Frans et al., emphasized in their findings on the
impacts of early difficulties in reading on long-term effects toward achievements among children, self-
confidence, and cognitive development that early difficulties in reading have long-term effects on
children's academic achievement, self-confidence, and cognitive development (Holopainen et al. 2018;
Frans, Ani, dan Wijaya 2023). In explaining the context of learning the Indonesian language, Egah
Linggasari & Rochaendi further stated that 'reading ability' is a prerequisite to mastering other
language abilities—writing and speaking. Hence, an appropriate learning strategy should urgently
foster such abilities from early childhood (Egah Linggasari, & Rochaendi 2022).

Conventional learning approaches are based on lectures, written assignments, or repetition of
letter symbols. It fails to meet the different learning needs of children, especially at the elementary
school level. Due to minimum variations in methods that deeply integrate students’” multisensory
experiences within the characteristics of early childhood students who are dependent mostly on visual,
auditory, kinesthetic and tactile stimulations for comprehending abstract concepts Kusmayanti found
this situation as an impediment; therefore applying traditional, and remedial approaches in language
learning contexts that still emphasize a single cognitive aspect, such as phonological ability or
vocabulary mastery, without considering the sensorimotor and affective aspects, impacts the reading
process (Prodi, Guru, dan Dasar n.d.). The students improved their reading skills through visual,
auditory, tactile, and kinesthetic modalities. Such skills included speed in reading, alphabet
memorization, spelling and word formation as well as recognition of symbols. The multisensory
approach to learning guided by the teacher built confidence in the learners and motivated them to
actively participate in the process of acquiring reading skills (Mitak.Marsilana, Fitriah 2023).
Multisensory experiential activities (visual, auditory, kinesthetic, and tactile) better adapt to the
learning needs of students in the lower elementary grades because conventional methods are
monovariate and ineffective. Conventional methods involve only one cognitive aspect (for example,
remembering symbols) and do not meet the multisensory needs of students adequately (Zulhendri,
2021; Syerlyana et al., 2025).

Research on reading instruction is still mostly confined to the development of teaching materials,
phonetic models, or traditional literacy-based strategies. For example, in early reading instruction, past
studies have highlighted the drill-mechanistic aspect with no consideration for differences in student
learning styles and neuropsychological barriers that result in variation of reading ability within the
same class. There is, therefore, an empirical gap in studies of the application of a multisensory approach
(Visual-Auditory-Kinesthetic-Tactile) to early reading instruction of Indonesian at the elementary
school level for students having mild difficulties in reading.

Preliminary observation at SD NU Tanwirul Qulub Kudus found very high heterogeneity in
reading ability, with six out of thirty students experiencing difficulties in reading, indicated by spelling
mistakes, inability to recognize letters, and poor reading comprehension. This initial finding provides
evidence that difficulty in reading is not only limited to the mastery of linguistic symbols but also
further underlies sensorimotor integration and working memory, which has never become a big
concern in Indonesian language learning. Hence, the learning model optimizes more than just cognitive
aspects of students but also fully senses their potential.

Birsh & Carreker have highlighted the effectiveness of a multisensory approach based on the
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overlapping activation of different neurological pathways in the learning process, as a pathway to
improving reading skills among children with learning difficulties (Birsh 2011). In the Indonesian
context, the application of this method has never been systematically observed in terms of pedagogical
effectiveness under adaptation to the Indonesian language curriculum or student readiness and
engagement that could be instigated by it.

That is why this research becomes very important since it tries to connect the contextual practice
of a multisensory approach-applied early reading instruction-with the existing theoretical gap between
the two in Indonesian elementary classes. This can be oriented toward methodological innovation that
may bridge and feed into Indonesian language learning models, theoretically developing them toward
students' sensorimotor needs. Practically, it will help teachers design more inclusive, interactive,
effective learning activities aimed at sharpening children's reading abilities from an early age.

The following at least can be identified as research gaps emerging from this study: a) Contextual
studies on the application of a multisensory approach to early Indonesian reading instruction in
elementary schools, particularly those integrating cognitive, affective, and sensorimotor aspects,
remain limited. b) Empirical exploration into how effective multisensory methods are at enhancing the
reading abilities of students with reading difficulties within heterogeneous classes appears lacking. and
c) Pedagogical studies based on local contexts that adapt Western multisensory theory to the
characteristics of Indonesian students, including aspects of learning culture, mother tongue, and the
Indonesian phonetic system, remain limited.

The primary foundation for developing children’s basic literacy is to hone their beginning reading
skills. Reading ability is not limited to recognizing letters and phonemes but also involves the
integration of neurological processes between visual, auditory, kinesthetic, and cognitive systems.
Information that passes through more than one sensory pathway into the brain is easier to store long
long-term memory and is better understood. This can be seen from dual coding theory Paivio, (2014)
and multisensory integration theory (Ismail et al. 2024). In the context of Indonesian language learning,
reading ability covers two aspects: a) the mechanical aspect, namely the ability to recognize letters, spell
out words, and pronounce them correctly. b) comprehension aspect, namely the ability to understand
the meaning, main idea, and structure of simple texts.

A multisensory approach remains practical by involving visual (seeing letters), auditory (hearing
sounds), kinesthetic (body movement), and tactile (feeling letter shapes) aspects. In this way, full
meaning construction is ensured since sensorimotor and cognitive functions are engaged
simultaneously. This aims to do away with traditional learning methods that usually focus only on the
mechanical aspect, enabling children to read without comprehending the content.
Constructivism theory is an active process of forming knowledge by experience, direct or personal
(Alismaiel et al., 2022; (Alismaiel, Cifuentes-Faura, dan Al-Rahmi 2022). According to Suryaratri, (2019),
teachers play a crucial role in organizing multisensory experiences as a form of pedagogical scaffolding,
which aligns with a sociocultural approach. This is undoubtedly effective in improving learning
outcomes in elementary grades. Therefore, in this respect, the multisensory approach can be viewed as
a practical execution of constructivism since it places students as active subjects who acquire knowledge
through multi-channel learning experiences.

Conceptually, this research demonstrates that the main problem is some early grade students
experience reading difficulties, characterized by weak phonetics, spelling, and reading comprehension
skills. This is due to: 1) learning that is still one-way, verbal, and does not accommodate students'
learning styles; and 2) the limitations of multisensory-based pedagogical interventions in the
Indonesian language context. Therefore, the solution is to implement a multisensory approach (VAKT:
Visual, Auditory, Kinesthetic, and Tactile) in early Indonesian reading instruction.

This is based on the belief that it will create strong neuronal connections in the child’s brain
through simultaneous activation of several senses, accelerating recognition of letters, improving
memory, and ensuring deep reading comprehension. Therefore, such an approach will make students
interested in the class and provide them with a meaningful learning experience. The envisaged outcome
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comprises significant improvement in early reading abilities (letters, words, simple sentences), student
readiness to learn, concentration and motivation, and enhancement of the teacher’s role as a facilitator
of active multisensory learning.

Based on that background, this research aims to close the empirical gap regarding the effectiveness
and actual relevance of the multisensory approach in the context of Indonesian language learning at
elementary schools. Specifically, this study explores and describes the implementation of a
multisensory approach in the early reading instruction of the Indonesian language in first grade. An
analysis has also been made on barriers to the implementation of this approach in the learning process
and solutions thereof. The significance of this research is: first, theoretically, it expands the study of
early literacy by integrating cognitive and neuroeducational theories in the context of the Indonesian
language. Second, empirically, it provides contextual data on the effectiveness of multisensory methods
in Indonesian elementary schools. Third, practically, providing a learning model that can be used as a
reference by teachers in overcoming students' reading difficulties through multisensory-based
strategies. And fourth, policy can support the direction of strengthening national literacy and
independent learning with an adaptive approach to the characteristics of students.

Figure 1.1 Framework of thought

Teacher-student % Indonesian
Interaction Language Subject

A4

Multisensory method:
visual, auditory, kinesthetic, tactile

A 4
Latter Card

Difficulties in early reading
can be resolved

2. METHODS

A qualitative descriptive approach was employed in presenting deeply enriched details on how
multisensory methods are applied to the teaching and learning of Indonesian language lessons for
young primary school learners. Waruwu states that qualitative descriptive research aims to understand
and describe a social or educational phenomenon based on the reality experienced by the research
subject (Waruwu 2024). The choice of approach is guided by the fact that research more interested in
understanding processes and meanings rather than testing any hypothesis or relationship between
variables. It enabled a clear elucidation of teacher strategies, student responses, and factors that
promote or militate against the effectiveness of early literacy learning.

This research was a field study at SD NU Tanwirul Qulub Kudus. The research subjects were first-
grade teachers, the principal, and first-grade students. Researchers were also primary instruments in
the direct involvement of the data collection process and applied three main techniques for collecting
data: participant observation, in-depth interviews, and documentation. Observations monitor
classroom learning practices while interviews explore informants’ perceptions and experiences;
documentation contains materials about lessons as well as results achieved by students.The data
analysis process was carried out interactively and simultaneously from the data collection stage up to
the stage of conclusion.

Referring to the model developed by (Miles dan Huberman 1992), analysis includes three main
steps: (1) reducing the data, which is in the process of selection and simplification of the data according
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to the research focus; (2) presenting the data, which contains grouping information into thematic
categories such as teaching strategies, reading difficulties, and the impact of method implementation;
and (3) concluding while verifying the data by interpretation of meaning on the categorized data.
Triangulation of sources, methods, and time has been used to ensure the validity of data (Sugiyono,
2016).

Source triangulation was conducted by comparing information among teachers, students, and the
headmaster. Method triangulation was conducted by combining observation, interview, and
documentation. Besides that, time triangulation was also conducted by collecting data at different times
to find out whether there was any change or evolution of information. The qualitative descriptive
approach best suits because it lets methods be deeply explored multisensory regarding the process of
implementation and effects on students. Besides giving contextual richness, this approach allows
researchers to report learning practices instinctively, realistically, and genuinely parallel to the actual
situation in primary schools.

3. FINDINGS AND DISCUSSION

Indonesian Language Learning in First Grade

The instructional process is systematically organized into three major phases: planning,
implementation, and evaluation. It begins with lesson planning, where the teacher prepares
instructional modules based on the curriculum and student needs and characteristics. The first-grade
Indonesian language classes are held every Tuesday and Wednesday between 07.00-11.15. Activities
for developing students' reading skills are multisensory. In the planning stage, teachers formulate
Competency Points (CPs) and Target Points (TPs) based on the curriculum. The objectives of learning
Indonesian aim at the development of students' abilities in grammar, sociolinguistics, discourse, and
strategy (Linggasari, & Rochaendi, 2022). The SD NU Tanwirul Qulub Kudus completely reflects this
in the structuring of objectives that keep language development elements within them.

Figure 2. preliminary activities

During the implementation phase, the teachers practice multisensory methods in teaching
phonetics such as ‘ga, gi, gu, ge, go.” The students observed, read aloud, and wrote on letter cards to
match with pictures. This finding is in line with Khairi and Kaana et al, who found that early reading
success largely depends on the teacher’s creativity in creating a student-centered, fun, and interesting
classroom environment. She was a facilitator monitoring student attendance while leading the
students’” opening prayer thus providing students with new insight related to their prior knowledge
(apperception). (Khairinal, Kohar, dan Fitmilina 2020; Kaana et al. 2023). Nursalim emphasized that
teachers play a social role in addition to their cognitive role (Armia, ..., dan 2019 2019).
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Figure 3. Card media

During the assessment phase, oral tests were administered in which students spell words, and
written tests in which students also spelled related words. Based on teacher interviews, 6 out of 30
students still struggled with reading fluency and word recognition. This finding supported Tomlinson's
theory (Kurniawati et al. 2022) that each student has a preferred way of learning something; thus,
instruction must eventually reach the many and varied cognitive and affective paths to children's
minds. Consequently, personalized instruction and adaptive teaching are crucial for promoting
learning equity. Formative assessments play a very effective role in developing reading literacy but
several studies have proven that the effectiveness lies mostly when it is accompanied by personalized
learning. Therefore, explicitly and implicitly learning strategies should be applied to individual needs
and characteristics to overcome reading difficulties, improve engagement in learning, and make classes
more inclusive and better centered on literacy (Vea, 2019; Rohmatin et al., 2025; Putri, 2025; Viantho &
Nirmala, 2024).

Results of the research show that the teaching of Bahasa Indonesia in that particular school is
conducted through an approach that integrates balanced curriculum objectives-applying student
characteristics and multisensory engagements in line with national standard education, emphasizing
literacy-oriented goals.

2. Application: Multisensory methods for overcoming reading difficulties

A multisensory approach integrating all elements of visual, auditory, kinesthetic, and tactile
(VAKT) is essential in enhancing the reading abilities of students. Teachers employ letter cards that
contain pictures and words to practice pronunciation, offer feedback to the students, as well as
personalized assistance in forming a firm association between recognition of letters, sounds, objects,
and improved recognition as well as memory. This resultis similar to what (Langille 2021) found, which
shows that learning is better when more senses are used during the process. implementation of a
multisensory phonics program (including the use of tactile/visual aids and repetitive phonematic
practice) improves word recognition and early reading abilities.The fact that multisensory, particularly
active, learning invokes interest and motivation, which enhances reading fluency (Basam dan Sulfasyah
2018). Therefore, the most effective way of acquiring reading involves the active participation of
different senses. Multisensory phonics application combining visual and tactile aids with repeated
phonetic exercises enhances vocabulary as well as emergent reading skills. Hence, such an approach to
learning can make students interested in and motivated toward gaining fluency that has a positive
impact on their reading,

A multisensory approach engages more senses actively, thereby arousing interest and motivation
among the students. Sensory inputs into learning activities and the involvement of learners contribute
to an increase in reading fluency, such as can be considered a direct outcome of increased participative
modes of learning. Basically, in implementing a multisensory approach, it is necessary to know and
analyze the aspects that influence reading skills. Several things need to be taken into consideration, as
contained in the following table:
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Table 1
Indicators of reading difficulties and actions taken by teachersto overcome students' reading
difficulties (Daniel et al. 2023)

Aspect Indicators
Reading Not fluent in reading
Difficulties Limited memory skills
Difficulty in spelling

Problems in recognizing letters

Errors in substituting letters

Lack of attention to punctuation marks

Difficulty in understanding the content of reading

Actions taken | Employing engaging and efficient educational materials
by teachers to

Boosting self-confidence and providing
overcome

) Encouragement
reading - - -
o L Never cornering students regarding the circumstances
difficulties in
they face
students

Providing additional reading learning programs

The data from SD NU Tanwirul Qulub Kudus support the theory above in that students who were
previously reluctant to identify letters have now significantly improved not only in what they can
comprehend when reading but also in their engagement. This supports Atuna et al.'s argument that the
VAKT method connects abstract symbols with sensory experience and also makes the lesson interesting
and motor and cognitive development, a process which resulted in meaningful learning (Atuna et al.
2024). However, they also pointed out some weaknesses or shortcomings in their implementation: long
preparation time and making students tired. Such a finding is exactly as Suryani found her constraints
in the effective application of multisensory strategies (D. Suryani 2019). The results showed that 58%
and 84% of students had achieved and improved their reading skills, respectively, before and after
applying the multisensory learning approach. This can be seen from the real learning gains obtained,
in line with previous research on developing literacy learning.

In essence, the implementation of the multisensory approach (VAKT) at SD NU Tanwirul Qulub
Kudus is very effective in developing students' reading skills and also creating their engagement in the
learning process. This occurs because the approach connects language symbols with students' concrete
experiences through visual, auditory, kinesthetic, and tactile activities. Despite the constraints of
preparation time and the resulting fatigue, learning outcomes showed significant improvement,
indicating that the multisensory approach can be a relevant and meaningful strategy in developing
basic literacy in elementary schools.

3. Factors Supporting and Inhibiting Multisensory Learning

The educational process is consistently shaped by factors that support or hinder it, stemming from
educators, learners, and their surroundings (Tinggi et al. 2020). Based on interviews with the first-grade
homeroom teacher, the implementation of the multisensory method at SD NU Tanwirul Qulub Kudus
uses picture cards and relevant words accompanied by teacher explanations, pronunciation exercises,
and the use of Student Worksheets (LKPD) to string words together. Prominent supporting factors
include the use of simple yet engaging media, a gradual and structured approach, and direct teacher-
student interaction that can increase motivation and understanding. However, there are also inhibiting
factors such as time constraints, differences in student understanding levels, and challenges in
managing large classes that make some students feel bored or stressed. Therefore, the successful
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implementation of the multisensory method is highly dependent on learning management strategies
that can maximize supporting factors while minimizing existing obstacles.

Success factors promote success, not inhibit it. Supporting factors:

a) Use of fun and simple media, such as alphabet cards and pictures;

b) Presenting materials in a structured, step-by-step manner suitable to the level of students’ maturity,
and

c) Direct teacher-student interaction, which motivates and provides a better understanding.

This result is in line with Rahmawati and Pandjaitan, and Samsudin, who found that interactive
and varied learning media proved more effective in keeping students interested and attentive to lessons
(Rahmawati dan Pandjaitan 2020; Tinggi et al. 2020). The recognition of sounds, reading fluency, and
motivation would be developed more effectively if all senses are fully engaged continuously within
learning activities (Vaughn et al. 2019). Thus, Interactive and varied learning media are very effective
in keeping students’ interest and attention to learning. The continuous involvement of all senses
supports the improvement of sound recognition, reading fluency, and motivation in learning.
Therefore, multisensory and interactive learning as an effective strategy in enhancing the development
of literacy skills can be considered.

However, there were also inhibiting factors found, such as lack of time, varying abilities of
students, and classroom management that echoed the views of Suryani, (2019), and Hulme & Snowling,
(2016), who argue that class size and student heterogeneity can undermine the effectiveness of
personalized instruction. Despite these obstacles, teachers provided small-group instruction to
overcome the difficulties and emphasized encouragement through feedback. It also raised practical
challenges in carrying out a theoretically and empirically sound approach as a model for initial reading
acquisition in Indonesian reading. Theoretically, it translated cognitive, linguistic, and affective
activities into measurable reading skills, bridging theory and practice.

In summary, despite several challenges in the implementation of the multisensory approach, such
as time constraints in completing all student tasks and activities within a single meeting session,
differences in student abilities to accept and understand learning, and complexity in classroom
management, teachers optimally resolved these constraints through small group instruction involving
students and providing motivational feedback. Practically relevant to applied theory, this is a
multisensory approach bridging cognitive processes with linguistic input and affective output into
observable literacy achievement, hence potentially effective as a model of initial reading acquisition in
Indonesian language learning.

Results show that the multisensory approach proved very effective in reinforcing students’
abilities to recognize, pronounce, and comprehend words. Average reading competency increased
dramatically-from 58% to 84%-and more motivation, better concentration, and happiness in learning
were noted. It therefore has huge potential as a literacy model grounded on the differentiated and
inclusive learning principles being promoted at Indonesian primary schools through mainstreaming
strategies recommended for use in literacy instruction. The following diagram illustrates the increase
in students' reading ability from 58% to 84% after implementing the multisensory approach. This can
be seen from the diagram below:
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Figure 3. Diagram implementation of the multisensory approach

Early Literacy and Its Impact on Multisensory Indonesian Language Teaching

The Indonesian language learning in elementary schools plays a crucial role in fostering early
literacy skills that become the foundation for developing thinking, communication, and creativity.
Early literacy is not only related to technical skills of reading and writing but also includes
understanding meaning and the use of language in a socio-cultural context. In the Indonesian context,
literacy becomes a means of forming national identity and character building, as students who speak
politely, creatively, and communicatively. Research supports the effectiveness of a multisensory
approach to reading in the achievement of emergent literacy among students and, more significantly,
for those experiencing difficulty with reading. Multisensory activities help learners recognize letters,
sounds, and meanings through concrete and fun ways that involve visual, auditory, kinesthetic, and
tactile paths. This is in line with the principle of differentiated instruction that highlights the
significance of various learning styles and individual needs.

A multisensory approach provides support at the practical level to Vygotsky’s sociocultural
theory, which places social interaction and teacher mediation as key elements of a successful learning
process (Bahri, Nurani, dan Hartati 2024). Conceptually, this approach bears implications for the
development of curricula and practical activities of Indonesian language learning. Creative contextual
activities and multisensory learning approaches should be used in reading classes to foster students'
interest and motivation. Gori, M reviews theoretical and empirical evidence on how different sensory
channels mediate learning and how multisensory pedagogical designs enhance learning processes. This
is based on the argument that teachers' use of multiple modalities as practical tools to mediate learning
experiences is in keeping with Vygotsky's focus on instructional mediation (Gori et al. 2022).
Multisensory approaches that combine visual, auditory, kinesthetic, and tactile learning and discuss
multisensory learning techniques guided by structured instruction and teacher mediation. Empirical
evidence suggests that engaging multiple modalities can support meaning-making rather than simply
the mechanics of reading (Stevens et al. 2021).The multisensory approach in learning to read Indonesian
emphasizes the use of various senses through contextual and creative activities. With this method,
teachers can develop students' interest and motivation towards reading and can improve
understanding and make reading more mechanical and meaningful.

At the level of elementary school/MI curricula, multisensory strategies have to be structurally
included in the process of achieving early literacy education, particularly emphasized in lower grades.
Learning assessment should be carried out in a formative manner by paying attention to the student's
learning process and progress, not just the final result. The integration of early literacy theory and
multisensory pedagogical practices births a more humanistic and meaningful learning paradigm.
Learning Indonesian is not only oriented toward the mastery of language skills but also toward the
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development of language awareness and the formation of a literate character. The multisensory
approach makes the learning process more inclusive, fun, and appropriate to the characteristics of
Indonesian children while supporting the spirit of the Independent Curriculum, which places students
at the center of learning.

Early literacy learning in lower elementary grades needs to be systematically designed through
the integration of multisensory strategies, as they have been proven effective in improving early
reading skills, learning engagement, and student motivation (Kucirkova, N&Roadriguez-Leon, 2023;
Novitasari et al., 2022). This approach needs to be supported by formative assessments oriented
towards students' learning processes and development, in line with the principles of assessment for
learning to support literacy differentiation and sustainability (Black & Wiliam, 2018; Gustafson et al.,
2019). The integration of early literacy theory and multisensory pedagogy results in Indonesian
language learning that is humanistic and inclusive, learner-centered, and relevant to the spirit of the
Independent Curriculum (Rompas 2021).

Therefore, based on the results of this study, the multisensory approach is highly relevant in
overcoming early reading difficulties. A multisensory approach (which includes students with special
needs or those struggling to learn in the regular classroom). Substantially increases reading fluency
among all elementary school students, empirically demonstrating that this strategy is not simply a
mechanical remedial tool but supports a more in-depth and inclusive literacy process (Soliha, 2025;
Feliana et al., 2025). The following is the process flow for implementing the multisensory approach in
Indonesian language learning in first grade:

SUPPORTING FACTORS HINDERING FACTORS

« Attractive & simple media | , | * Time constraints
(letter cards, pictures) & " | « Student ability wariety
« Step-by-step, structured + Large class
content presentation management
« Teacher-student direct IMPLEMENTATION OF

interaction — increases MULTISENSORY
motivation & compreh- TEACHER

MEEHOD HANDLING STRATEGI
Media: picture cards, word
cards, teacher explanation
practice worksheets &
linking sounds worksheet
LEARNING RESULT/ Purpose: activate
IMPACT sensory during reading
« Increase in reading ability[ | lesson
from 58% — 84%
« Students are more

+ Small group
learning

« Feedback &
motivation

motivated, focused, and
happy to learn

Figure 4. Implementing The Multisensory Approach

4. CONCLUSION

The results found in this study prove that with the application of multisensory (VAKT) methods,
the students' reading ability and their activeness in Indonesian language learning for first graders can
be improved. Visual, auditory, kinesthetic, and tactile involve forming experiences to associate abstract
linguistic symbols with real objects; hence, better recognition of letters, pronunciation of words,
meaning of words, and reading fluency. Reading competence increased from 58% to 84%, an increase
very indicative of the success of multisensory methods found in the intervention.

The findings of the research indicate factors supporting the effective implementation of the
initiative, which include the use of interesting and simple media, organized learning sequences, and
interactive relationships between teachers and students that create motivation and make
understanding easy. On the other hand, there were also inhibiting factors, which include time
constraints, students’ varying abilities, and large class management. To overcome such obstacles, they
applied small group instruction with constant motivational feedback from them.

The multisensory approach conceptually supports Vygotsky’s sociocultural theory that places
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social interaction and teacher mediation in the development of literacy. Practically, it aligns with
differentiated and inclusive learning, principles of the Independent Curriculum of Indonesia,
advocating literacy as a process involving both cognitive and socio-cultural dimensions. Thus, the
multisensory model functions not only as an effective teaching strategy for acquiring initial reading
but also as a theoretical basis for fostering students to be creative, communicative, and literate learners
in the Indonesian educational context.
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