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Although character education policies in Indonesia have
expanded considerably in recent years, relatively little is
understood about how schools strategically embed the newly
mandated eight graduate profile dimensions within subject-
specific instruction, particularly visual arts education. This study
analyzes the institutional and pedagogical strategies employed
at the school and classroom levels to integrate these eight
dimensions through visual arts learning at the primary school
level. A qualitative method was adopted, with the research
conducted at SDN 14 Cakranegara, involving the school
principal, Grade IV and Grade V classroom teachers, and ten
purposively selected students. Data were collected through
participant observation and in-depth interviews, then analyzed
using data reduction, thematic categorization, and interpretive
analysis. The trustworthiness of the findings was ensured
through triangulation and peer debriefing. Findings indicate that
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cultivation of a character-affirming school culture, the
implementation of artist-in-residence programs, organizing
extracurricular activities, conducting routine evaluations, and
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integrate the dimensions into lesson planning, implement PjBL,
utilize digital media, and promote collaborative reflection.
Students reported internalizing key values: faith, citizenship,
critical thinking, creativity, collaboration, independence, health
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pedagogical design, and students’ creative experiences.
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1. INTRODUCTION

The unprecedented pace of information technology advancement in recent years has contributed
significantly to moral deterioration, particularly among young people (Ardiansyah, Komalasari,
Maryani, & Wiyanarti, 2024; Aminudin & Hasan, 2025). Indonesia today finds itself grappling with a
deepening character crisis, one that manifests across a wide spectrum of social problems from conflict,
violence, and sexual harassment to juvenile delinquency, corruption, and drug abuse (Tabrani,
Walidin, Idris, & Huda, 2024). Against this backdrop, strengthening character education among the
younger generation has become an urgent necessity, particularly in cultivating moral integrity and
durable personal values (Syamsi & Tahar, 2021). Character education is progressively acknowledged
as a pivotal approach in fostering comprehensive human development (Fernandez & Domingo, 2025).

Growing public concern over rising crime rates has pushed character education to the forefront of
Indonesia's national educational agenda, with calls for its systematic integration across all levels of
schooling (Purwaningsih & Ridha, 2024). The government's commitment to this cause is reflected in a
series of policy milestones: the formulation of 18 Character Values in 2018, the introduction of the
Pancasila Student Profile reinforcement framework in 2020 by the Ministry of Education and Culture
(Minsih, Mujahid, Mukminin, & Helzi, 2025; Sujana, Kristiantari, Ambara, & Sujana, 2025), and most
recently, the enforcement of eight dimensions of graduate profile beginning in 2025 (Mu’ti, 2025). These
eight dimensions serve as the structural backbone of character education and include: a. faith and piety
toward God Almighty; b. citizenship; c. critical reasoning; d. creativity; e. collaboration; f.
independence; g. health; and h. communication.

Despite these policy efforts, fostering genuine character development among students remains a
continuous challenge across Indonesian schools (Werang, Agung, & Wulandari, 2025). At the
institutional level, implementation continues to be hampered by structural limitations and gaps in
pedagogical readiness. Teachers, who serve as the primary agents of learning, frequently struggle with
both the conceptual understanding and the practical skills needed to meaningfully embed character
values within everyday instruction (Utami, Dewi, & Kusakabe, 2025). All too often, character education
is treated as a bureaucratic or normative obligation rather than as something that can be woven
organically into classroom practice (Zuriah et al., 2024). The sheer breadth of curricular content leaves
little room for deep engagement with character competencies, and the process of character
internalization is often hindered by teachers’ confusion and inadequate comprehension regarding the
incorporation of character values into teaching and learning activities (Aditomo et al.,, 2024).
Nonetheless, prevailing policy direction insists that character education must be embedded holistically
within primary school practice, given the foundational role of early schooling in shaping children's
values and dispositions (Santoso, Lukitasari, & Hasan, 2022).

Academic interest in character education at the primary school level has grown considerably in
recent years, driven by wider recognition that education must cultivate more than academic knowledge
(Wardhani, Mahendradhani, & Putra, 2022). Studies increasingly frame character education as an
essential pillar of holistic schooling, which focuses not only on academic achievement but also on the
development of creativity (Choi & Choi, 2018), responsibility (Putra, Malihah, Wiyanarti, & Darmawan,
2025), the capacity for cooperation (Furterer, 2025), and a genuine sense of social concern (Rukiyati,
Hajaroh, Dwiningrum, & Kartika, 2025). Nevertheless, most scholarly discussions have positioned
character education primarily within a normative policy framework or as an independent initiative
detached from routine classroom practices.

A growing body of work, however, has begun to advocate for the integration of character values
directly into subject-area instruction (Nasron, 2025; AR et al., 2025), an approach widely considered
more sustainable and contextually grounded than isolated character programs. Recent studies have
explored character education in primary settings across a range of domains: character-based principal
training models (Werang et al., 2025), character development through the Pancasila Student Profile
(Aminu, Kamarudin, Sinta, & Manaf, 2026), nationalism (Prihatmojo et al., 2026), the moderation effects
of character reinforcement interventions (Kim & Shin, 2025), technology-mediated character education
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(Habibah, Hanafi, Wahyuddin, & Suradji, 2025; Apdoludin, Eriyani, Ridhoh, & Putri, 2025; Aprilia,
ljudin, Manda, & Adela, 2025), local wisdom-based approaches (Yani, Tamsil, Setyowati, Jatmiko, &
Ridlwan, 2025), character development through Physical Education (Brunsdon, 2024; Pramono,
Nurafiati, Rahayu, & Sugiharto, 2023), Children's Literature (Prawiyogi, Suparman, & Fitri, 2025),
Islamic Religious Education (Alirahman, Sumantri, & Japar, 2023; Tohirin et al., 2025), Science (Minsih
et al,, 2025), Integrated Science and Social Studies (Kustiarini & Alquriyah, 2025), Social Studies
(Niman, 2025), Civic with character-based Education (Ruyadi et al., 2026), and STEM integration
(Atmojo, Lukitoaji, Rahmawati, Anggriani, & Anindya, 2025; Zainil, Kenedi, Rahmatina, Indrawati, &
Handrianto, 2024). Conspicuously absent from this growing body of literature, however, is any
substantive discussion of visual arts education at the primary level in relation to character formation
and more specifically, in relation to the eight graduate profile dimensions introduced in 2025.

Within this gap, Cultural Arts Education holds considerable untapped potential as a vehicle for
character internalization (Rosala, 2021) including Visual Arts Education (Dewi, Haryanto, Syakir, &
Naam, 2025; Peleka, Stamovlasis, & Metallidou, 2026). At the primary school level, visual arts
encompass a broad range of activities including drawing, painting, sculpting, printmaking, and design
(Zulfitria, Arif, Dewi, & Susanto, 2020). What makes this subject especially promising is the nature of
the learning experiences it affords: aesthetic engagement, creative exploration, collaborative project
work, and reflective thinking all of which align naturally with the dimensions of character that current
policy seeks to develop.

Visual arts education has gained recognition as a potential means of supporting character
development (Dewi et al., 2025). Studies point to its capacity to foster creativity, self-expression,
collaborative skills, collaborative work, aesthetic sensitivity (Nanling, 2025), and deeper personal
reflection. In primary education especially, visual arts tend to be understood as a space for experiential
and process-oriented learning (Almarcha, Vazquez, Hristovski, & Balagué, 2023). Despite growing
interest in visual arts education, scholarly attention has predominantly centered on creative and artistic
outcomes, with limited efforts to systematically conceptualize its role as a vehicle for character
education integration (Dewi et al., 2025). Broader studies on character education in schools also reveal
that teachers' engagement with these frameworks tends to remain at the surface level confined to
theoretical awareness rather than genuine classroom application (Santoso et al., 2022). This is even more
pronounced in the context of visual arts teaching at the primary level, where research remains strikingly
scarce. Compounding the problem are structural issues well-documented in the literature: a dominant
product-over-process orientation in arts pedagogy, insufficient teacher competence in arts-specific
instruction, and the absence of any systematic framework linking visual arts activities to specific
character dimensions (Vazquez-Marin, Cuadrado, & Lopez-Cobo, 2022; Jeon, Huang, & Djani, 2022).
Many of these difficulties, it must be noted, stem directly from the limited pedagogical preparation of
generalist classroom teachers in this area (Suherman, Soro, Zaman, Amalia, & Setiani, 2024). Ideally,
classroom teachers should be equipped not only to deliver visual arts instruction effectively, but to do
so in a way that draws out and reinforces the eight graduate profile dimensions. This calls for
deliberate, well-considered teaching strategies that make visual arts learning genuinely meaningful and
transformative for students.

Drawing from preliminary field observations, SDN 14 Cakranegara, an A-accredited primary
school in the city of Mataram has demonstrated a visible institutional commitment to embedding
character education within the eight graduate profile dimensions framework, including through its
visual arts program. However, no scholarly work has yet undertaken a rigorous examination of how
this school's leadership and teachers strategically approach the integration of these character
dimensions into visual arts instruction. It is precisely this gap that the present study seeks to address.
The study aims to analyze the institutional and pedagogical strategies employed by schools and
teachers in developing the eight graduate profile dimensions through visual arts learning at the
primary level. The findings yielded a scientific mapping and conceptual framework of institutional and
pedagogical strategies for integrating character education, based on the eight dimensions of the

Nurul Kemala Dewi, I Ketut Widiada, Siti Istiningsih, Muhammad Erfan, Abdul Rasyid, M. Irji Irlian Sandi / A Qualitative Inquiry into
Institutional and Pedagogical Strategies for Integrating the Eight Dimensions of Graduate Profile through Visual Arts Learning in Indonesian
Primary Schools



EDUKASIA: Jurnal Pendidikan dan Pembelajaran, Vol. 7, 2 (July-December, 2026) 720 of 732

graduate profile, into visual arts learning. This enhances conceptual understanding and contributes to
the advancement of character-based visual arts education in primary schools.

This study offers novelty through the typological mapping and development of a conceptual
framework for integrating character education within the eight-dimensional graduate profile
framework in visual arts learning at the elementary school level, two domains that have historically
been treated as distinct constructs and have not yet been examined systematically within the context of
primary education in Indonesia.

2. METHODS

This study employed a qualitative approach. The qualitative approach was selected to obtain a
deep understanding of the experiences and perspectives of individuals or respondents regarding a
particular matter or phenomenon (Pankaew, Chelong, & Ungpho, 2026). This study aimed to uncover
the strategies of the school principal and the pedagogical strategies of teachers in developing the eight
dimensions of the graduate profile and student character through visual arts learning in primary
schools, as well as students' interpretations as subjects who were directly exposed to that learning
process. More specifically, the study was directed toward revealing the patterns, strategies, and
pedagogical meanings that emerge within real classroom practice.

This study was conducted at SDN 14 Cakranegara, a school that implements visual arts learning
on a regular basis. The study was carried out from February 10 to March 13, 2026. Research subjects
were selected purposively and comprised: the school principal, as the key figure in determining school
policy and culture; the Grade IV and Grade V classroom teachers responsible for visual arts instruction;
and a sample of ten students from Grades IV and V for the 2025-2026 academic year. Subject selection
was based on the consideration of direct involvement in the visual arts learning process, with an
emphasis on the eight dimensions of the graduate profile, and was conducted using semi-structured
questions.

The school principal was asked questions concerning the strategies employed to instill the eight
dimensions of the graduate profile within the school environment, including through visual arts
learning. The Grade IV and Grade V teachers were subsequently asked questions regarding the
strategies they used to embed the eight dimensions of the graduate profile within visual arts
instruction. The ten student participants were asked questions relating to the eight graduate profile
dimensions they were aware of and had personally experienced during visual arts lessons, specifically
in relation to clay sculpting activities in Grade IV and the creation of stationery holders from recycled
plastic materials in Grade V. All participants expressed their willingness to be interviewed, and the
students had obtained consent from their parents or legal guardians.

The research process was carried out through the following stages:

a. Preliminary Study and Document Review

This stage encompassed the analysis of the eight graduate profile dimensions policy, the primary
school curriculum, visual arts teaching modules, and supporting school documents. The purpose of
this stage was to map the normative and institutional context of the eight graduate profile dimensions.

b. Field Data Collection

Empirical data were gathered through participatory observation and in-depth interviews, with in-
depth interviews serving as the primary data source (Bellido-Garcia, Cruzata-Martinez, Marin, &
Borjas, 2022). Participatory observation of visual arts learning sessions was conducted to identify
pedagogical practices and classroom interactions. In-depth interviews were held with the school
principal and the Grade IV and Grade V teachers to explore their strategies, perceptions, pedagogical
patterns, and the challenges they faced in internalizing the eight graduate profile dimensions within
visual arts learning. In-depth interviews were also conducted with ten Grade IV and Grade V students
who had direct involvement in visual arts learning, with the aim of exploring their personal experiences
in relation to visual arts instruction oriented toward the eight dimensions of graduate profile.
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c. Data Analysis

The qualitative data analysis process drew on data reduction, thematic grouping, and
interpretation of meaning (Gonzalez-Salgado, Rivera-Navarro, Gutiérrez-Sastre, Conde, & Franco,
2024). The analytical process proceeded through descriptive, analytical, and interpretive stages
(Bellido-Garcia et al., 2022). Data analysis in this study was carried out by first reducing the collected
data, then grouping and describing the data according to emerging themes, followed by analyzing the
data with a focus on the relationship between visual arts learning practices and the eight dimensions
of graduate profile, and finally interpreting the findings.

In detail, the collected interview data were reduced and thematically described, encompassing
interviews with the principal, fourth- and fifth-grade teachers, and ten students selected purposively.
The interview findings that had undergone data reduction and thematic description were subsequently
interpreted to identify and construct meaningful insights.

d. Validation of Findings

Validation of findings was carried out through triangulation of sources and techniques (Zamzam,
Agustin, Rosyadi, & Walida, 2026), as well as peer debriefing. Peer debriefing involved independent
discussions among researchers to compare interpretations and reach consensus on the findings
(Agustina, Pratiwi, & Mahardika, 2026). This study engaged three experts whose areas of specialization
were relevant to the research objectives, doctorally educated, and who each had more than twenty years
of university teaching experience. This process was intended to strengthen the reliability and analytical
transparency of the findings (Reff et al., 2026). The first researcher was the author, while the second and
third researchers were independent experts from universities outside the research team. The three
experts subsequently established the research framework, developed university-validated interview
guidelines, conducted field observations, and engaged in collaborative discussions to reach consensus
and prepare the research report.

3. FINDINGS AND DISCUSSION

3.1 School Strategies in Integrating the Eight Dimensions of Graduate Profile

The school principal occupies a central role in improving the quality of learning (Gechere, Oumer,
& Ouke, 2025; Hidayad, Ghufron, Hidayati, Larasati, & Ashari, 2025). The following is drawn from an
interview conducted with the principal of SDN 14 Cakranegara: “The eight dimensions of the graduate
profile are already reflected in our school’s vision and mission, which is to nurture students who are religious,
cultured, academically accomplished, and globally minded. Every activity in our school is therefore guided by that
vision and mission. To bring it to life, we prioritize togetherness and collaboration. Every day after school hours
end, we always hold a meeting to discuss what has taken place during the day. This includes monitoring the
teachers to ensure they continue implementing the eight graduate profile dimensions within their respective
classroom activities. In these daily meetings, we also address many other matters, most importantly the problems
we encounter and the ways we work through them together.”

The school runs a wide range of activities, and each activity has a dedicated team responsible for
its planning, execution, and evaluation, so that the success of every program can be properly monitored.
The principal of SDN 14 Cakranegara elaborated further: "There are many activities at our school, and all
of them are aimed at realizing and achieving the school’s vision, which is deeply relevant to the eight dimensions
of the graduate profile. Among these activities is worship according to each student’s own faith. We provide
dedicated spaces for this purpose, including a temple for Hindu students, one room for Islamic devotional
activities, and one room for Christian and Catholic students. We also organize activities to strengthen students’
religious practice, such as charitable giving for Muslim students, Easter egg painting for Christian and Catholic
students, and religious ceremonies for Hindu students. We refer to our school as a Bhinneka school because we
bring together students of different faiths, and we place a very strong emphasis on tolerance and mutual respect.
Another key activity is the outing class, which takes students learning outside the classroom. Each outing class
begins with a planning meeting among teachers and the principal, after which parents and students are informed.
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Once parental consent is obtained, the activity proceeds and its outcomes are monitored. Every semester, each
class routinely organizes an outing class that is observed directly by parents and guardians. For visual arts, we
invite practitioners or artists to come and share their knowledge with our students. We also make use of teachers
who have particular artistic skills, such as weaving. Every outing class is carefully aligned with the subject matter
being studied at the time, so that it has a genuine impact on the students. We always strive to give the best to our
students, and visual arts activities are particularly valuable in nurturing their creativity. We have also taken the
initiative to produce a pocket book for all students. This pocket book serves as a daily activity journal, capturing
everything the students do throughout the day, including learning and worship. The book is called 'Seven Habits
of Outstanding Indonesian Children,” and it covers waking up early, practicing worship, exercising, eating
healthily and nutritiously, loving learning, engaging with the community, and going to bed early. Through this
book, students gradually internalize the eight-character dimensions into their daily lives. We consistently monitor
and evaluate their progress by checking the book every day, offering praise when activities align with our
expectations, and giving reminders when something has been missed, such as a Muslim student completing only
four prayers in a day (instead of 5) or a student staying up too late. The core of it all is that we and the teachers
serve as role models for every student.”

As the school's leader, the principal has made considerable efforts to embed the eight graduate
profile dimensions across all aspects of school life. Every school activity is directed toward realizing
the established vision and mission, which has a strong alignment with the eight dimensions, as the
vision and mission themselves represent the concrete expression of those dimensions. The eight
graduate profile dimensions are not confined to classroom learning alone but are made visible in the
everyday life of the school.

The principal has worked to build a learning ecosystem (Hidayad et al., 2025) that supports the
realization of the eight graduate profile dimensions, drawing on a collaborative approach that brings
together all elements of the school community, particularly the teaching staff. This is most clearly
evident in the daily post-lesson meetings. Beyond serving as a platform for daily evaluation, these
gatherings also function as a space for the ongoing internalization of the eight dimensions of graduate
profiles among teachers, so that they become habitual in incorporating these dimensions into their own
classroom practice.

During the daily routine meetings, as people of faith, proceedings begin with a prayer for
blessings. Teachers then share reports on activities in their respective classes, and when problems arise,
they are resolved through collective collaboration and deliberation, with differing views treated with
mutual respect. The act of working through learning-related challenges together reflects critical
reasoning, independence, and communication in practice. One concrete outcome of this process is the
decision to organize outing classes featuring a variety of activities, including inviting artists to teach
visual arts and drawing on the skills of art-capable teachers within the school. Another outcome is the
creation of the "Seven Habits of Outstanding Indonesian Children" book, distributed to every student
to monitor their daily activities and ensure that the eight-character dimensions are being internalized
in their lives outside the classroom.

3.2 Teacher Strategies in Integrating the Eight Dimensions of Graduate Profile Through Visual Arts
Learning

Learning at SDN 14 Cakranegara follows the Merdeka Curriculum and is aligned with the school's
vision and mission, within which the eight graduate profile dimensions are embedded. Before carrying
out any lesson, teachers are required to prepare a teaching module as their lesson plan. The following
is taken from an interview with Fi, the Grade IV classroom teacher at SDN 14 Cakranegara: “Before
starting any lesson, we prepare a teaching module that includes the lesson plan, instructional media, teaching
materials, student worksheets, and evaluation tools. In the module, we write out the eight dimensions of the
graduate profile that we intend to implement in the lesson, in this case a visual arts lesson. We then elaborate on
each dimension in greater detail within the learning steps. For instance, opening with a prayer reflects the
dimension of devotion to God Almighty; students engaging in group discussion to solve a problem reflects the
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dimensions of collaboration, citizenship, critical reasoning, creativity, and independence; student presentations
reflect the communication dimension; and cleaning up after practical activities reflects the dimensions of
cleanliness and health.” This was echoed by Ni, the Grade V classroom teacher: “Before carrying out any
visual arts lesson, I prepare a complete teaching module and write out all eight dimensions of the graduate profile
in full.”

The next stage is the actual delivery of the lesson. Fi, the Grade IV teacher, described it as follows:
“In line with the module I have prepared, I carry out the lesson in three stages: the opening, the core activity, and
the closing. Specifically, I begin the opening with a prayer to train students in devotion to God Almighty, followed
by singing the national anthem, Indonesia Raya.” This stage reflects the implementation of the dimensions
of faith and piety toward God Almighty, and citizenship. Citizenship, defined as expressing and taking
pride in one's identity (Mu’ti, 2025), is directly demonstrated through the act of singing the national
anthem as an expression of pride in being Indonesian.

At the conclusion of the opening stage, the teacher asked students to share their direct experience
of the faith and citizenship dimensions. Put, a Grade IV student, said: "Singing Indonesia Raya fills us
with enthusiasm and a sense of pride for our country.” Bil, also a Grade IV student, added: "Praying trains
our devotion to God Almighty, and singing Indonesia Raya shows our joy and pride as citizens of Indonesia.”

The next stage is the core activity, which involves the delivery and discussion of learning content.
Fi, the Grade IV teacher, described it as follows: "The visual arts topic for this session is three-dimensional
work, specifically sculpting using soft materials. I chose clay because it is practical and comes in attractive colors.
I applied a Project-Based Learning model oriented toward the eight dimensions of graduate profile, meaning with
a deliberate emphasis on those dimensions throughout. In line with the lesson plan I had prepared, I guided
students so that they would come to know, feel, and practice good values. The core activity began with forming
groups and presenting a problem for each group to discuss and solve, with a fish pond as the assigned theme.
Naturally, this kind of activity calls for collaboration, critical reasoning, creativity, cleanliness, and
communication.”

The sculpting process carried out in groups began with discussion and collaboration among
students. They needed to study the sculpting activity, particularly its steps and sequence. They then
deliberated on what form their work would take, which required critical reasoning, especially in
deciding the specific shape to be created, figuring out how to realize it, and choosing which colours to
use in order to make the work visually appealing.

Creativity was equally essential, so that the finished works would be distinctive and attractive.
Students competed to showcase their individual ideas, and in their groups, they presented their
completed works. These presentations constituted an application of the communication dimension, as
students conveyed the meaning of their work so that their classmates could understand and appreciate
it.

Throughout the core activity, the teacher regularly reminded students about what they were
experiencing and about the character qualities needed for them to carry out each stage of learning
effectively. At the end of the core activity, the teacher asked students to reflect on their direct experience
of the dimensions of collaboration, critical reasoning, creativity, independence, cleanliness, and
communication.

Cal, a Grade IV student, shared the following: “We need teamwork to make this sculpting work, because
we have to think carefully about what we want to create and how to make it look good.” Cos, also a Grade IV
student, said: "We had to think really hard to bring this fish pond to life.” Bil, a Grade IV student, added:
"We looked at lots of examples so we could make something good, and we tried our best to create something
attractive. We used different shapes and colours to make our work stand out.” Dea, a Grade IV student, stated:
"We had to keep our work clean so it would look nice and not get messy from colours mixing together. Each of us
made our own model, and then we combined them with our groupmates’ models to form the fish pond. We each
took responsibility for finishing our part.” Nyo, a Grade IV student, explained: "After finishing, our group
came to the front of the class to present our work to our classmates. We described our sculpting process from
beginning to end so that everyone in the class could understand what we had done.”
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In Grade V, the lesson involved making stationery holders from recycled materials, specifically
used cans and plastic water bottles. The Project-Based Learning model was again applied, with a
reinforcement of the eight dimensions of the graduate profile. Prior to the lesson, students were asked
to prepare their materials by collecting recyclable items from their surroundings. The teacher then
provided guidance by showing an instructional video featuring containers decorated with discarded
materials such as straws and used paper. Working in groups, students were asked to create a stationery
holder from used cans or plastic bottles and decorate it. The teacher moved around the room to monitor
each group's progress and reminded all students of the eight dimensions of the graduate profile they
were experiencing. Wi, a Grade V student, described the experience: “Making containers from recycled
materials really made us think hard to get a good result. We had to be careful and precise when cutting the plastic
bottles and preparing all the decorations. We also had to think about what kind of decoration would look attractive
and be something we could actually finish.” Nur, another Grade V student, added: "We had to work together
to get the project done, so we divided the tasks and each of us was responsible for completing our own part
independently. The work also had to look beautiful and stay clean, meaning no paint or glue stains.”

Visual arts activities inherently possess substantial pedagogical value (Barrett, 2026; Chung, 2022).
In particular, clay modeling and the creation of containers from recycled materials involve production
processes that require careful attention to ensure the successful completion of the artwork. Fourth- and
fifth-grade teachers reported that students gained meaningful experiences through these artistic
activities and recognized that the creation of such works demands patience, collaboration, discipline,
creativity, responsibility, and independence. In line with this finding, Blaisdell, Haslip, Meehan, &
Harrington (2026) argue that such positive learning activities contribute to the development of
students’ character and prepare them to become morally grounded individuals in the future.

The final stage of the lesson was the closing and evaluation. At this point, both the Grade IV and
Grade V teachers emphasized the importance of keeping the classroom clean after the practical activity,
and asked all students to tidy up the room and restore it to its original condition. The teacher and
students then summarized what they had learned, and the teacher conducted an evaluation to assess
the success of the lesson. Ida, a Grade IV student, said: "After finishing our sculpting lesson, we cleaned up
all the tools and materials and made sure nothing was left lying around so the room would be as clean as it was
before. We all wiped down the tables, swept the floor, and arranged the chairs and tables back in place.” Gu, a
Grade V student, echoed this: ”After finishing the project of making holders from recycled materials, we cleaned
the classroom so it looked the same as when we started.” At this stage, the dimensions of collaboration, health,
and independence were particularly prominent. Students were asked to put away all their tools and
practical materials, working together to restore a clean and healthy environment free of dust and
leftover materials. Each student actively participated in tidying the classroom, demonstrating personal
independence in contributing to a conducive learning environment.

The lesson concluded with a communal prayer and an exchange of greetings. Praying together
reflects devotion and piety toward God Almighty, while exchanging greetings reflects the importance
of nurturing positive relationships with fellow human beings.

One notable aspect of this stage was the implementation of a Project-Based Learning (PBL) model
oriented toward strengthening the eight dimensions of the graduate profile. The PBL approach
demonstrates a greater capacity to connect the school curriculum with broader social issues (Blaisdell
et al, 2026) and holds significant potential for reinforcing students’ character development.
Nevertheless, several limitations were identified, particularly concerning teachers’ competencies in
visual arts instruction. This issue is associated with the persistence of misconceptions among
elementary school teachers regarding visual arts education (Morales-Caruncho, Chacén-Gordillo, &
Marfil-Carmona, 2022), including limited conceptual understanding of sculpting and modeling
materials as well as insufficient provision of diverse practical examples for students.

Another limitation lies in the absence of assessment instruments specifically designed to measure
the extent to which the eight dimensions of the graduate profile are internalized through visual arts
learning in elementary schools. The present study only reports teachers’ and students’ responses
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concerning the internalization of these eight-character dimensions within visual arts instruction and
does not quantitatively assess the outcomes. Although all responses were predominantly positive, the
inclusion of measurable assessment results would provide a more comprehensive and rigorous
evaluation.

3.3 The Eight Dimensions of Graduate Profile Implementation in Visual Arts Learning at Primary

School

Moral identity first emerges during middle childhood, particularly between the ages of 8 and 12
years (Kingsford, Hawes, & de Rosnay, 2022), corresponding to the elementary school period.
Consequently, character formation should ideally begin at an early stage, especially during primary
education. In line with the fundamental principles of neo-Aristotelian character education, virtues can
be cultivated through habituation and the imitation of moral exemplars, particularly teachers
(Henderson, 2024). Within this context, teachers can utilize learning activities, especially visual arts
practices, as pedagogical spaces for character development (Chung, 2022a). Principals and teachers
serve as key actors in the implementation of the eight dimensions of the graduate profile within schools.
Teachers, in particular, play a pivotal role in fostering positive character traits and functioning as moral
role models for students (Suwandi et al., 2025). Therefore, educators must carefully cultivate supportive
learning environments that encourage students” moral and personal growth (Garber et al., 2020).

Activities involving clay modeling and the decoration of containers provide students with direct
experiential opportunities to embody positive character traits, particularly those associated with the
eight dimensions of the graduate profile. These findings support John Dewey’s educational philosophy,
which emphasizes that education should be grounded in direct interaction and authentic experiences
relevant to learners’ lives, whereby understanding develops through processes of exploration and
reflection (Fatra, Sthombing, & Zahroh, 2025).

Artistic engagement and moral reflection are intrinsically interconnected processes. Artistic
activities have the potential to nurture morality and foster positive character development (Barani,
Faregh, Shahhoseini, Alborzi, & Bombaerts, 2026; Waage, 2025). This relationship is manifested in
visual arts learning that integrates the eight dimensions of the graduate profile. Through activities such
as clay modeling and container decoration, students are provided with opportunities to directly
experience and internalize positive character values within authentic creative processes. The following
provides a detailed account of each of the eight graduate profile dimensions and how each is applied
within visual arts learning at the primary school level:

a) The dimension of faith and piety toward God Almighty is expressed at the opening and closing of
every lesson, marking the beginning and end of the learning process. Before starting and after
completing the lesson, students always pray together, with the intention of seeking ease and
blessing in acquiring knowledge. This dimension is also reflected in the effort to keep the classroom
environment consistently tidy. This represents a form of sustained habituation, with the expectation
that students will develop character that is consistent with the Pancasila Student Profile (Dewi et al.,
2025) and with the eight graduate profile dimensions. Faith and piety are deeply important aspects
in shaping the affective domain and the overall attitudes of students (Suwandi et al., 2025).

b) The citizenship dimension is expressed through a sense of pride in national identity, particularly
when students sing the national anthem Indonesia Raya at the start of the lesson while standing,
showing respect, and doing so with genuine enthusiasm. It is also reflected in the attitude of mutual
respect for diversity during group discussions and during the presentation of group work outcomes.
The teacher applied a learning model that actively promotes student collaboration, namely Project-
Based Learning with an emphasis on the eight graduate profile dimensions. Through this
collaborative process, students interact with one another in ways that foster positive attitudes such
as mutual understanding, empathy, respect, and tolerance. These attitudes contribute to the
formation of a democratic community spirit, in which every individual, regardless of cultural
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d)

f)

h)

4.

background, is treated as having equal standing (Prasetyarini, Anif, Harsono, Narimo, & Nugroho,
2025; Pratikto, Handayati, & Winarno, 2025).

The critical reasoning dimension is expressed through discussion when students work to solve the
problems they have been given and when they deliberate on how to realize their creative works.
Critical thinking helps students transfer knowledge and apply problem-solving skills in practice
(Rini, Adisyahputra, & Sigit, 2020). During discussions, each group member thinks through possible
solutions to the challenge at hand. They must examine the problem carefully in order to offer useful
input, and they share their ideas with one another to arrive collectively at the best possible answer
or approach. This reflects the active implementation of critical reasoning throughout the activity.
The creativity dimension is expressed through the realization of artworks that attend carefully to
aesthetic considerations. Creativity is the capacity to produce something new, whether an idea or a
tangible work (Atmojo et al., 2025). In bringing to life a fish pond sculpture or a decorative holder
made from recycled materials, students study existing examples of similar works as sources of
inspiration, then develop their own interpretation by adding new forms or colors to make their work
attractive, and in some cases producing entirely new shapes that have no precedent in what they
have seen. Visual arts learning, in this case clay sculpting and the making of decorative holders from
recycled materials, trains students to think critically while developing their imagination and
creativity (Teng et al., 2025).

The collaboration dimension is expressed through the cooperative effort involved in completing the
assigned tasks. Collaboration is a coordinated process of working together toward a shared goal
(Atmojo et al., 2025). Collaborative work has been shown to be effective in strengthening students'
sense of cooperation and responsibility (Ruyadi et al., 2026). Collaborative experiences in visual arts
production generate positive educational impacts, particularly in fostering students’ collaboration
and communication skills (Taylor, 2020). Throughout this activity, students build and maintain
good relationships with their peers, work together to address the problems they are given, and take
shared responsibility for seeing the work through to completion.

The independence dimension is expressed through each student's sense of personal responsibility
toward their individual task within the group, as well as through their role in keeping the classroom
clean and in tidying away the sculpting tools and rearranging the furniture afterward. The
independence dimension refers to individuals who are capable of taking responsibility, showing
initiative, and adapting within the context of learning and personal growth (Mu'ti, 2025).

The health dimension is expressed through the consistent practice of cleanliness and physical
wellbeing, specifically through washing hands after completing practical work and maintaining a
clean classroom environment at all times. Handwashing is recognized as an especially important
practice in preventing a wide range of illnesses, including diarrhea and various infections (Khong
et al., 2025).

The communication dimension is expressed primarily through group presentations.
Communication is the ability to convey ideas and thoughts in a way that is both clear and effective
(Atmojo et al., 2025). During presentations, students articulate their ideas and thinking with the aim
of being understood by their classmates, while also sharing the knowledge and insights they have
gained through the creative process.

CONCLUSION

Visual arts learning in primary schools serves not only to develop students' appreciation and

creative abilities, but also to build all eight dimensions of the graduate profile. The strategies employed
by the school principal include: a) ensuring that the school's vision and mission are aligned with the
eight graduate profile dimensions; b) cultivating a school culture that is consistent with those
dimensions; c) organizing an outing class for every class each semester; d) holding a daily meeting after
lessons end to ensure that everything is running smoothly; and e) activating the Seven Habits of
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Outstanding Indonesian Children book to monitor positive habits in line with the eight graduate profile
dimensions.

The strategies employed by teachers include: a) writing the eight dimensions of graduate profile
into the lesson plan; b) implementing those dimensions across every stage of the learning process; c)
applying an innovative learning model, namely Project-Based Learning oriented toward the eight
dimensions of graduate profile; d) using technology based instructional media, specifically the Canva
application and YouTube; and e) assigning group tasks while actively posing questions about the
character qualities students are experiencing in relation to the eight dimensions, from the preliminary
stage through the creative process and upon its completion. The purpose of this approach is to ensure
that students genuinely feel and personally experience the eight graduate profile dimensions within
visual arts learning. All student respondents confirmed that they were able to feel and directly
experience the internalization of the eight graduate profile dimensions through their visual arts lessons.

This study makes a theoretical contribution by broadening the perspective within the fields of arts
education and character education through a recontextualization of the role that visual arts learning
plays within primary education. More specifically, the study proposes a conceptual framework
demonstrating that character internalization in visual arts learning does not occur simply through the
normative transmission of values, but rather through the interaction of three core elements: the
institutional practices of the school, the pedagogical design of the teacher, and the reflective creative
experience of the student. The integration of these three dimensions forms a learning ecosystem that
enables students to encounter character values directly and personally through the process of making
art. In this way, the study extends the theoretical discourse on arts education by positioning the artistic
process itself as a pedagogical mechanism capable of facilitating holistic character formation. The
findings affirm that visual arts learning carries significant pedagogical potential as a medium through
which the eight graduate profile dimensions, and character values more broadly, can be internalized in
a contextually grounded manner through students' own artistic experience.

This study is subject to certain limitations. The participant group was relatively small, and the
study relied exclusively on qualitative interview data drawn from students. Future research is therefore
recommended to broaden the participant sample and incorporate quantitative measurement
approaches to yield more comprehensive and generalizable findings. Additionally, the study has
identified the absence of any validated assessment instrument specifically designed to measure the
attainment of the eight graduate profile dimensions within elementary school visual arts education.
This study accordingly highlights the urgent need to develop and validate an evaluation instrument
capable of assessing the eight graduate profile dimensions within the context of visual arts learning at
the primary school level, and recommends that this be treated as a priority for future scholarly work.
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